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Abstract 
Entrepreneurial communities within higher education play a pivotal role in fostering innovation, collaboration, and the 
development of future business leaders. Using Afe Babalola University (ABUAD) in Nigeria as a case study, this study 
explores the dynamics of creating and sustaining entrepreneurial communities in higher education institutions, with a 
focus on mentorship, peer networks, and collaboration. The research evaluates how ABUAD's entrepreneurship 
programme equips students with entrepreneurial skills while fostering a supportive ecosystem for student 
entrepreneurs. Through a mixed-method approach, combining a survey of 324 final-year students and interviews with 
eight faculty members, the study uncovers the critical role of mentorship and networking in motivating entrepreneurial 
ventures. Findings reveal that 96% of students participated in entrepreneurship courses. Despite successes, challenges 
such as limited funding and inadequate practical resources hinder entrepreneurial growth. The research highlights the 
importance of strengthening institutional support systems, emphasising the global relevance of entrepreneurial 
communities in enhancing student success and driving economic development. Insights from ABUAD serve as a model 
for other institutions aiming to cultivate thriving entrepreneurial ecosystems. 
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Introduction 
Entrepreneurship is widely recognised as a pivotal 

force driving economic growth, job creation, and 

social innovation across the globe (1, 2). It 

catalyses transforming ideas into viable 

businesses, thereby generating employment 

opportunities, stimulating competition, and 

fostering technological advancements. In emerging 

economies like Nigeria, the role of 

entrepreneurship becomes even more critical, 

given the staggering youth unemployment rate 

exceeding 30% (3). High unemployment among 

young people not only exacerbates economic 

disparities but also fuels social challenges, making 

the promotion of entrepreneurial initiatives 

essential for both individual empowerment and 

national development. In this context, Higher 

Education Institutions (HEIs) emerge as key 

players in nurturing the next generation of 

entrepreneurs. HEIs are uniquely positioned to 

cultivate entrepreneurial mindsets, impart 

practical skills, and foster an environment 

conducive to innovation and enterprise. By 

integrating entrepreneurship into their curricula, 

HEIs can equip students with the knowledge and 

tools necessary to identify opportunities, manage 

risks, and navigate the complexities of starting and 

sustaining a business. Moreover, HEIs facilitate the 

creation of strong entrepreneurial communities—

networks of students, mentors, and industry 

professionals—that provide support, inspiration, 

and resources critical for entrepreneurial success. 

These communities foster collaboration, 

encourage the exchange of ideas, and promote 

shared knowledge, thereby creating a dynamic 

ecosystem where innovation can thrive (4, 5). Such 

ecosystems not only enhance the entrepreneurial 

capabilities of students but also contribute to 

broader economic resilience and sustainable 

development. Afe Babalola University (ABUAD), 

through its Entrepreneurship Programme 

(ABUEP), offers a compelling case study for 

understanding how HEIs can actively build and
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sustain such entrepreneurial communities. By 

providing mentorship, peer networking, and 

hands-on experience, ABUEP integrates essential 

elements of entrepreneurial ecosystems that help 

students develop the skills and support networks 

needed to launch successful businesses (6). These 

initiatives, which connect students with industry 

experts and fellow entrepreneurs, are crucial in 

overcoming the practical challenges of starting a 

business, particularly in a country like Nigeria, 

where access to resources and capital is often 

limited. 

Afe Babalola University (ABUAD) stands out as a 

notable case of entrepreneurial community 

development due to its holistic and institution-

wide integration of entrepreneurship education. 

Unlike many universities that treat 

entrepreneurship as an isolated discipline, ABUAD 

embeds entrepreneurial thinking across diverse 

academic programmes, combining practical 

training, interdisciplinary learning, and leadership 

development. Key distinguishing features include 

its purpose-built infrastructure, such as innovation 

hubs and startup incubators, alongside structured 

mentorship, industry partnerships, and student-

led entrepreneurship clubs. These elements 

collectively foster a dynamic ecosystem that 

supports innovation from idea to implementation. 

Moreover, ABUAD’s proactive support for student 

ventures, emphasis on inclusivity, and alignment 

with national economic priorities elevate its model 

as exemplary in the context of African higher 

education. 

This article examines the role of entrepreneurial 

communities within higher education, using 

ABUEP as a case study. It explores how 

mentorship, peer networks, and collaborative 

spaces within universities contribute to the 

creation of a thriving entrepreneurial ecosystem. 

By doing so, the article highlights the importance 

of such communities in preparing students to 

succeed as entrepreneurs, while also addressing 

the wider issue of youth unemployment in Nigeria. 

Building on the growing body of research on 

entrepreneurial ecosystems (7), this study aims to 

demonstrate the transformative potential of 

entrepreneurial communities in fostering 

sustainable economic growth and innovation 

through higher education. 

Theoretical Framework  
This study is underpinned by two complementary 

theoretical perspectives: Etzkowitz’s Triple Helix 

model and Ndofirepi’s framework on 

entrepreneurship education in African contexts. 

Together, these theories provide a robust lens for 

understanding how entrepreneurial communities 

can be cultivated within higher education 

institutions, particularly in Africa.The Triple Helix 

model proposed highlights the interplay between 

university, industry, and government as a 

foundational driver of innovation and 

entrepreneurship. In this model, universities are 

not just centres of education and research, but 

active players in socio-economic development 

through partnerships with industry and state 

actors. Applied to the context of Afe Babalola 

University (ABUAD), this model helps explain how 

institutional policies, private sector engagement, 

and supportive government frameworks 

collectively shape an enabling entrepreneurial 

ecosystem. ABUAD’s integration of industry 

collaborations, student innovation hubs, and 

policy-driven support mechanisms reflects the 

core principles of this model. Complementing this 

is emphasis on contextual entrepreneurship 

education in Africa, which advocates for curricula 

and pedagogical approaches that are locally 

relevant, opportunity-focused, and responsive to 

students' lived realities. This theoretical lens is 

especially pertinent for understanding ABUAD’s 

efforts to nurture entrepreneurial mindsets 

through experiential learning, mentorship 

programs, and student-led ventures that resonate 

with African economic and social contexts. 

The study on building entrepreneurial 

communities in higher education, using Afe 

Babalola University as a case study, aligns with 

Etzkowitz’s Triple Helix model, which emphasises 

the dynamic interaction between universities, 

industry, and government in fostering innovation 

and entrepreneurship. ABUAD’s approach reflects 

this model by integrating institutional support, 

private sector engagement, and policy backing to 

nurture entrepreneurial initiatives. Similarly, 

Ndofirepi’s work on African entrepreneurship 

education highlights the importance of 

contextually relevant, opportunity-driven learning 

environments in developing entrepreneurial 
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mindsets among students. ABUAD’s structured 

programmes and student-led initiatives resonate 

with this emphasis, illustrating how tailored 

educational strategies can cultivate 

entrepreneurial capacity within African 

universities. 

By combining these perspectives, the study gains a 

nuanced understanding of how entrepreneurial 

communities emerge and thrive in higher 

education through structured institutional 

support, multi-stakeholder collaboration, and 

context-sensitive educational practices.  
 

Methodology 
This study employed a pragmatic research 

paradigm and a mixed-methods sequential 

explanatory design to evaluate the impact of Afe 

Babalola University’s (ABUAD) entrepreneurship 

programme on student success and skill 

acquisition. Quantitative data were gathered from 

a survey of 324 final-year students, representing a 

targeted sample from a population of 1,710 

students, while qualitative insights were drawn 

from in-depth interviews with eight 

entrepreneurship lecturers, including two 

professors, three senior lecturers, and three junior 

lecturers. This integration of methods ensured a 

balanced analysis, combining statistical reliability 

with detailed experiential insights. 

The quantitative phase utilised self-administered 

questionnaires to assess skill attainment, analysed 

using SPSS software for frequencies, means, and 

standard deviations. Complementing this, 

qualitative data from semi-structured interviews 

were thematically analysed using NVivo to identify 

key themes and subthemes, offering a richer 

understanding of the programme’s outcomes. 

Triangulation was achieved by integrating both 

data sources, quantitative results provided 

measurable trends, while qualitative insights 

offered deeper context. This approach ensured a 

more comprehensive and credible understanding 

of the university’s entrepreneurial ecosystem. 

Findings demonstrated how ABUAD’s initiatives 

foster entrepreneurship, with numerical data 

highlighting success rates and qualitative 

narratives providing context to the students’ and 

lecturers’ experiences. Ethical rigour was 

maintained through measures such as informed 

consent, voluntary participation, and 

confidentiality to ensure the reliability and validity 

of the findings. 
  

Results 
Demographic Profile of Participants 
The demographic profile of participants reveals a 

predominantly mature and highly qualified group 

of educators, with 75% aged 40-59 years and 

87.5% holding Ph.D. qualifications. A smaller 

representation of younger participants aged 20-39 

years (25%) and those with M.Sc. degrees (12.5%) 

highlights a blend of experience and emerging 

perspectives. Most participants (62.5%) have been 

with the university for 1-5 years, while 37.5% 

possess 6-10 years of tenure, indicating a mix of 

newer and mid-career faculty. Gender 

representation skews heavily male (87.5%), 

reflecting broader trends in academia and 

entrepreneurship education, fields historically 

dominated by men. Academic ranks range from 

Assistant Lecturer to Professor, with 50% of 

participants at the Lecturer 1 level, offering 

diverse viewpoints shaped by varying roles and 

responsibilities. This demographic composition 

provides valuable context, showcasing a blend of 

traditional academic rigour, practical expertise, 

and varied tenure, all likely influencing the 

educators’ perspectives on entrepreneurship 

education at ABUAD in Table 1. 

 

Table 1: Demographic Profile of the Informant 

Informants Age range Gender Highest 

Qualifications 

Number of years 

in the University 

Position in the 

University 

Participant 1 40-59 years Male Ph.D. 6-10 years Professor 

Participant 2 40-59 years Male Ph.D. 1-5 years Associate 

Professor 

Participant 3 20-39 years Male Ph.D. 1-5 years Lecturer 1 

Participant 4 40-59 years Male Ph.D. 6-10 years Senior Lecturer 

Participant 5 40-59 years Male Ph.D. 6-10 years Senior Lecturer 
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Participant 6 40-59 years Female Ph.D. 6-10 years Senior Lecturer 

Participant 7 40-59 years Male M.Sc. 1-5 years Assistant Lecturer 

Participant 8 20-39 years Female MBA 1-5 years Assistant Lecturer 
 

Theme and subthemes 
Table 2 presents the identified themes and 

subthemes, offering a comprehensive overview of 

how skills acquisition and entrepreneurship 

programmes  contribute  to           building 

 

entrepreneurial communities in higher education. 

This theme highlights these initiatives' perception, 

implementation, and impact on students' 

entrepreneurial development. 
 

Table 2: Identified Themes and Subthemes 

Themes Subthemes 

Cultivating a Vibrant Entrepreneurial Ecosystem. 

 

• Comprehensive Education and Training. 

• Fostering Entrepreneurial Mindset. 

• Institutional Support and Policies. 

• Community Engagement and Mentorship. 

• Extracurricular Activities 
 

 

Figure 1: Visualization of the Theme 
 

Theme: Cultivating a Vibrant Entrepreneurial 

Ecosystem 

Figure 1 shows how the institution cultivates a 

vibrant entrepreneurial ecosystem. 

Subtheme 1: Comprehensive Education and 

Training 

This subtheme examined the education and 

training at ABUAD that fosters entrepreneurship 

within the institution. The following were the 

findings:  

All-Round Education 

Participants 1 and 8 highlighted ABUAD's 

commitment to a holistic educational experience 

that integrates academic, professional, leadership, 

and entrepreneurial training. This multifaceted 

approach prepares graduates for self-employment, 
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reducing dependency on traditional career paths. 

They emphasised that “AfeBabalolaUniversity, 

Ado-Ekiti (ABUAD) offers all-round education that 

includes academic, professional, leadership, and 

entrepreneurial training.” This model aligns with 

scholarly perspectives advocating for a 

comprehensive framework in entrepreneurship 

education. Such frameworks emphasise the 

importance of curriculum design, skilled faculty, 

adequate resources, collaborative networks, and a 

supportive entrepreneurial culture (8, 9).  

Integrating Entrepreneurship Courses 

As a requirement, the NUC made it mandatory for 

universities to have a centre for entrepreneurship 

and to offer entrepreneurship courses (10). This 

position is corroborated by Participant 2 who 

highlighted the importance of integrating 

entrepreneurship courses into the university 

curriculum across various disciplines. This 

approach aims to provide students with essential 

business knowledge and skills, regardless of their 

primary field of study. 

Practical Training and Resources 

The participants emphasised the importance of 

ABUAD offering practical training and resources 

that support entrepreneurship. Participant 2 noted 

that the ABUAD Entrepreneurship programme 

"Offers practical training sessions, workshops, and 

seminars conducted by successful entrepreneurs, 

industry experts, and alumni," an approach that 

provides students with real-world insights and 

experiences, essential for their entrepreneurial 

development.  Insights from successful 

entrepreneurs and industry experts help to bridge 

the gap between theory and practice, build 

relevant entrepreneurial skills, offer networking 

opportunities, and enhance students' confidence 

and risk-taking abilities (11).  

Startup Incubators and Accelerators 

The participants underscored the importance of 

establishing startup incubators and accelerators 

within university campuses to support student 

entrepreneurs. These facilities provide crucial 

resources, mentorship, funding, and networking 

opportunities that are essential for launching and 

scaling startups. Participant 2. particularly 

emphasised the importance of "Establishing 

startup incubators and accelerators within the 

university campus to support student 

entrepreneurs." The integration of incubators and 

accelerators into entrepreneurship education is 

supported by literature, highlighting their positive 

impact on the success and growth of early-stage 

ventures. Incubators provide access to physical 

space, technical resources, and administrative 

support, which can significantly reduce the initial 

costs and barriers associated with starting a new 

business. Such expertise can help student 

entrepreneurs navigate challenges and avoid 

common pitfalls (12).   

Funding and Grants 

Participant 2 highlights the critical need for 

providing student entrepreneurs with access to 

funding opportunities, grants, and scholarships. 

This financial support can play a pivotal role in 

overcoming initial financial barriers and enabling 

students to launch and sustain their ventures. As 

he noted, "Provide access to funding opportunities, 

grants, and scholarships specifically for student 

entrepreneurs." (Participant 2). Financial 

constraints are often a significant barrier for 

aspiring student entrepreneurs. Access to funding 

opportunities, grants, and scholarships can 

alleviate these barriers, allowing students to focus 

on developing their business ideas without the 

immediate pressure of financial instability (13). 

This support is essential for covering startup costs, 

such as product development, marketing, and 

operational expenses. Providing student 

entrepreneurs with access to funding 

opportunities, grants, and scholarships is crucial 

for overcoming financial barriers and fostering a 

supportive entrepreneurial environment.  

In Nigeria, for example, the Central Bank of Nigeria 

(CBN) has established the Entrepreneurship 

Development Centres (EDCs) in six Nigerian 

universities to provide training and support to 

aspiring entrepreneurs. The Bank of Industry 

(BOI) has also established several funds and 

programmes to provide financial and technical 

support to entrepreneurs. By integrating these 

financial aids into entrepreneurship education 

programmes, ABUAD has significantly enhanced 

the entrepreneurial potential of their students and 

contributed to the creation of successful and 

sustainable startups. This resonates with the view 

that scholarships and grants can help level the 

playing field, allowing talented and innovative 

students who might otherwise lack the financial 
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resources to pursue their entrepreneurial 

aspirations (14). 

Subtheme 2: Fostering an Entrepreneurial 

Mindset 

The lack of an entrepreneurship culture within 

HEIs can hinder the effectiveness of 

entrepreneurship education. Previous scholars 

have argued that if students and faculty do not see 

entrepreneurship as a viable career path, they may 

not take entrepreneurship education seriously 

(15). HEIs must work to create an environment 

that fosters an entrepreneurship mindset and 

culture. This includes promoting entrepreneurship 

events, showcasing successful student 

entrepreneurs, and providing opportunities for 

students to network with successful entrepreneurs 

(16). In light of this, subtheme 2 explores the ways 

ABUAD has fostered an entrepreneurial mindset. 

From the data gathered, the following was 

uncovered:  

Early Introduction to Entrepreneurship 

Participant 6 emphasises the importance of 

introducing entrepreneurship education early in 

the school curriculum to familiarise students with 

business concepts and foster an entrepreneurial 

mindset from a young age (17). This approach can 

significantly influence students' attitudes towards 

entrepreneurship and their propensity to engage 

in entrepreneurial activities later in life. As noted, 

there is a need for the "Introduction of 

entrepreneurship education early in schools to 

familiarise students with business concepts and 

foster an entrepreneurial mindset from a young 

age" (Participant 6). From the statement, one could 

draw out that introducing entrepreneurship 

education early in schools can help students 

develop an entrepreneurial mindset from a young 

age, making them more inclined to pursue 

entrepreneurial ventures later in life. Research 

indicates that early exposure to entrepreneurial 

concepts can shape students' thinking and 

attitudes, making them more likely to consider 

entrepreneurship as a viable career path. 

Early entrepreneurship education can also help 

reduce the fear of failure among students. 

Educational programmes can build resilience and 

a positive attitude towards failure by teaching 

students that failure is a part of the learning 

process and encouraging them to take calculated 

risks. This is crucial for entrepreneurial success, as 

the ability to persevere through setbacks is a key 

trait of a successful entrepreneur (18). 

Promoting Innovation and Resilience 

Another way of fostering an entrepreneurship 

mindset is by promoting innovation and resilience. 

Participants 1 and 8 highlighted the role of 

entrepreneurship education in promoting 

innovation and resilience among youths. For them, 

entrepreneurship education "… promotes 

innovation and resilience in youths." (Participant 1 

& Participant 8). The above narrative suggests that 

entrepreneurship education promotes innovation 

and resilience, helping youths to be self-employed 

and be useful to society. This agrees with the 

position that entrepreneurship can be a powerful 

tool for promoting economic development, job 

creation, and innovation (19).  

Subtheme 3: Institutional Support and Policies 

As highlighted in the literature, the 

entrepreneurship community plays a critical role 

in advocating for policies and regulations that 

support the growth of startups. Nevertheless, it has 

been a subject of debate that entrepreneurship 

intention is not a stable characteristic but can be 

influenced by environmental factors such as social 

norms, perceived support, and institutional 

policies (20). For instance, if an individual 

perceives high levels of support from their 

environment, such as family, friends, and society, 

they are more likely to develop high levels of 

entrepreneurship intention and engage in 

entrepreneurship activities. Owing to this, sub-

theme 3 explores institutional support and policies 

influencing entrepreneurship intention at ABUAD.  

Implementation of Supportive Policies 

Participant 7 underscores the importance of 

implementing supportive policies that promote 

entrepreneurship and eliminate regulatory 

barriers. These measures can significantly aid 

young people in starting and growing their 

businesses more effectively. This position is 

critical given that the policy framework for 

entrepreneurship development in Nigeria is still 

weak, and there is a need to develop policies that 

will promote and support entrepreneurship 

education (21). Convinced of the possible positive 

implications, the participant argued the need for 

the "Implementation of policies that will promote 

entrepreneurship and remove regulatory barriers 

that may hinder young people from starting and 
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growing businesses." (Participant 7). The insights 

provided by Participant 7 align with the broader 

literature, emphasising the need for strategic 

policy interventions to nurture and sustain 

entrepreneurial activities.  

Supportive policies are essential for creating an 

enabling environment for entrepreneurship. These 

policies can include tax incentives, simplified 

business registration processes, access to funding, 

and protection of intellectual property rights. 

According to the Global Entrepreneurship Monitor 

(GEM) report, favourable government policies are 

critical for the growth of entrepreneurial activities, 

as they provide the necessary support and 

infrastructure for startups to thrive. 

Regulatory barriers often pose significant 

challenges to new and small businesses. These can 

include complex licensing requirements, 

bureaucratic red tape, and restrictive labour laws. 

By removing or simplifying these barriers, 

governments can facilitate easier entry and growth 

for young entrepreneurs. Countries with fewer 

regulatory procedures for business startups have 

higher rates of entrepreneurial activity (22). 

Supportive policies can also encourage innovation 

and investment in new ventures. Policies that 

provide grants, subsidies, and tax credits for 

research and development (R&D) can incentivise 

young entrepreneurs to innovate. More so, 

government policies and programmes that support 

R&D and innovation are crucial for fostering a 

dynamic entrepreneurial ecosystem (23). 

Collaboration with Industry Partners 

The Entrepreneurship community provides 

opportunities for start-ups to connect with other 

entrepreneurs, investors, and mentors. This 

networking helps to create relationships that can 

lead to potential partnerships, collaborations, and 

investment opportunities (24). Participant 2 

emphasises the importance of fostering 

collaborations with industry partners, startup 

ecosystems, and local businesses. These 

collaborations can significantly enhance 

entrepreneurship education by providing students 

with practical experiences, research opportunities, 

and tailored entrepreneurship initiatives. As 

posited, building an entrepreneurial community 

entails "Fostering collaborations with industry 

partners, startup ecosystems, and local businesses 

to create internship programmes, joint research 

projects, and entrepreneurship initiatives tailored 

to students' needs." (Participant 2). The insights 

from Participant 2 align with the broader 

literature, highlighting the multifaceted benefits of 

industry collaborations in entrepreneurship 

education. Indeed, experiential learning through 

industry collaborations enhances students' 

entrepreneurial capabilities by exposing them to 

real business challenges and solutions Rae, 

2007.Hence, university-industry partnerships are 

vital for creating entrepreneurial ecosystems that 

support startup growth and development. 

Industry collaborations provide students with 

valuable networking opportunities, connecting 

them with potential mentors, investors, and 

collaborators. These connections can be 

instrumental in launching and scaling their 

businesses. For example, collaboration among 

start-ups can lead to the sharing of resources, 

knowledge, and expertise, which can lead to the 

development of innovative ideas and solutions 

(25). The Entrepreneurship community can 

facilitate collaboration by providing co-working 

spaces, incubators, and accelerators, where start-

ups can work together and share ideas (26). The 

community can also organise collaborative 

projects and events, such as hackathons and 

innovation challenges, that bring together start-

ups with complementary skills and expertise (27). 

By fostering these collaborations, universities can 

better prepare students for entrepreneurial 

success, ensuring they have the skills, knowledge, 

and connections needed to thrive in the business 

world. 

Afe Babalola University’s entrepreneurial success 

is driven by enabling policies, innovative funding 

models, and strategic alliances. The university 

integrates compulsory entrepreneurship 

education across disciplines and operates a 

dedicated Entrepreneurship Centre, aligning with 

national policy goals. It supports student ventures 

through internal seed funding, partnerships with 

private and non-governmental bodies, and hands-

on training via university-owned enterprises. 

Strategic alliances with industry, development 

agencies, and international institutions further 

provide mentorship, funding, and exposure. 

Together, these elements reflect a deliberate 

institutional effort consistent with the Triple Helix 
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model, fostering a vibrant entrepreneurial 

ecosystem within higher education. 

Subtheme 4: Community Engagement and 

Mentorship 

As revealed in the literature, the role of the 

Entrepreneurship community in business start-

ups is critical to the success of new ventures. The 

community plays various roles such as resource 

provision, mentorship and coaching, market 

opportunities, networking, collaboration, and 

advocacy that contribute to the growth of the 

entrepreneurship ecosystem. Additionally, the 

entrepreneurship community helps foster a 

culture of trust, promoting open communication 

and providing mentorship and guidance to start-

ups (28). Subtheme 4 explores the influence of 

community engagement and mentorship in 

entrepreneurship at ABUAD.   

Community Engagement and Training 

Participant 4 underscored the pivotal role of 

community engagement and training programmes 

in fostering entrepreneurship and empowering 

local communities. These initiatives extend beyond 

the university's immediate academic environment, 

reflecting a broader commitment to societal 

impact. As Participant 4 explained, "The UNESCO 

Chair in Entrepreneurship Education and 

Sustainable Development aims to promote 

entrepreneurial culture, capacity building, 

training, and empowerment within and outside 

ABUAD." This focus not only nurtures 

entrepreneurial skills among students but also 

builds capacity and drives empowerment in the 

surrounding community, creating a ripple effect of 

innovation and economic development. 

The UNESCO Chair in Entrepreneurship Education 

and Sustainable Development at ABUAD plays a 

pivotal role in advancing the university’s 

commitment to fostering entrepreneurship and 

sustainable development. Participant 4 specifically 

highlighted its notable contributions through 

initiatives such as the annual agri-business and 

agri-preneurship training programme. This 

programme, designed for local food producers, 

exemplifies how ABUAD connects academic 

expertise with community impact, equipping 

participants with the skills and knowledge needed 

to thrive in agricultural entrepreneurship. As 

stated, “The Chair organizes an annual agri-

business and agri-preneurship training 

programme for local food producers” (Participant 

4), underscoring its significance in promoting both 

local economic empowerment and sustainable 

practices. 

Community engagement and training 

programmes, such as those organized by the 

UNESCO Chair at ABUAD play a vital role in 

promoting entrepreneurship and empowering 

local communities. The specific focus on agri-

business and agri-preneurship is particularly 

relevant in regions where agriculture is a 

significant part of the economy. These training 

programmes not only enhance the skills of local 

food producers but also promote innovation and 

sustainability in agricultural practices (29), 

highlights the importance of entrepreneurship in 

agriculture, noting that innovative approaches and 

business skills are crucial for modernising and 

improving the agricultural sector. Capacity-

building initiatives in entrepreneurship education 

significantly enhance participants' abilities to 

identify opportunities and develop viable business 

models (30). 

Effective entrepreneurship education requires 

engagement with the business community. This 

engagement provides students with exposure to 

real-world Entrepreneurship experiences and 

opportunities to network with business leaders 

(31). However, many HEIs have limited 

engagement with the business community, which 

limits the opportunities available to their students. 

HEIs must work to establish partnerships with 

local businesses and entrepreneurs to provide 

their students with valuable Entrepreneurship 

experiences. 

Mentorship and Networking 

As revealed in the literature, entrepreneurs need 

guidance and advice from experienced mentors 

who can provide insight into the industry, help 

them develop their skills, and provide feedback on 

their business ideas (32). One view is that 

Entrepreneurship attainment is primarily 

influenced by the personal characteristics and 

skills of the entrepreneur, such as self-efficacy, 

creativity, risk-taking propensity, and networking 

abilities (33). Higher education institutions should 

invest in resources such as libraries, computer 

labs, and research centres to provide students with 

the necessary tools for research and innovation. 

The institution should also provide access to 
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funding and mentorship opportunities to support 

student entrepreneurship initiatives (34). 

Participant 5 underscored the pivotal role of 

mentorship and networking in entrepreneurship 

education, highlighting how these elements bridge 

the gap between theoretical learning and practical 

application. By connecting students with 

experienced entrepreneurs and industry 

professionals, mentorship fosters invaluable 

guidance and insights, while networking creates 

opportunities for collaboration and resource 

sharing. These components significantly enhance 

students' entrepreneurial skills and knowledge, 

equipping them to navigate real-world challenges 

effectively. As Participant 5 succinctly stated, 

"Through research, training, community 

engagement, societally relevant publications, 

mentorship, and networking," ABUAD strengthens 

the entrepreneurial capacity of its students, 

blending academic rigour with practical 

exposure.Access to funding and mentorship 

opportunities for student entrepreneurship 

initiatives in Nigeria is limited, which hinders the 

development and growth of student-led 

entrepreneurship ventures. Providing mentorship 

and networking opportunities can help students 

connect with experienced entrepreneurs and 

industry professionals, enhancing their 

entrepreneurial skills and knowledge. Hence, it is 

critical to connect students with an 

entrepreneurship community that provides 

mentorship and coaching through various 

channels such as incubators, accelerators, and 

business support organisations (35). Mentorship 

and networking help build students' confidence by 

providing them with a support system and 

reducing the uncertainty associated with 

entrepreneurship. By learning from the 

experiences of successful entrepreneurs, students 

are better equipped to handle challenges and make 

informed decisions. This is attributable to the fact 

that mentorship and coaching provide 

entrepreneurs with valuable advice and help build 

relationships with experienced industry player 

(36).  

Subtheme 5: Extracurricular Activities 

Another way of cultivating a vibrant 

entrepreneurial ecosystem among the students in 

ABUAD is through extracurricular activities. It was 

uncovered that engaging in entrepreneurship 

competitions and or joining entrepreneurship 

clubs and societies can spur creativity and 

innovation.  

Entrepreneurship Competitions 

Participant 2 emphasised the transformative role 

of entrepreneurship competitions and challenges 

within educational institutions. These initiatives 

provide a dynamic platform for students to 

conceptualise, develop, and pitch their business 

ideas, fostering innovation and practical learning. 

As Participant 2 succinctly stated, “Organise 

entrepreneurship competitions and challenges to 

encourage students to develop and pitch their 

business ideas.” This approach supports the idea 

that such activities not only allow students to 

express their creativity but also provide valuable 

opportunities for constructive feedback and 

potential funding (37). By integrating these 

competitions into their programmes, institutions 

create an environment that nurtures 

entrepreneurial skills and provides a tangible 

pathway for students to translate their ideas into 

viable ventures. This dual benefit of skill 

enhancement and access to resources underscores 

the critical value of such initiatives in fostering 

entrepreneurial mindsets.  

Entrepreneurship Clubs and Societies 

Participant 2 stressed the importance of tailoring 

entrepreneurship education to the cultural context 

of students, as this significantly influences their 

approach to creativity and innovation. Recognising 

these cultural dimensions can help shape 

programmes that resonate more deeply with 

students’ unique perspectives and experiences. To 

foster collaboration and practical engagement, 

Participant 2 also suggested establishing 

entrepreneurship clubs and societies. These 

platforms would enable students to connect with 

like-minded peers, exchange ideas, and collaborate 

on innovative projects. As noted, “Encourage the 

formation of entrepreneurship clubs and societies 

where students can connect with like-minded 

peers, share ideas, and collaborate on projects” 

(Participant 2). Essentially, entrepreneurship 

clubs and societies create a supportive 

environment where students with a passion for 

entrepreneurship can gather. These communities 

foster a sense of belonging and provide 

encouragement, motivation, and inspiration to 

members. These clubs help cultivate a supportive 
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entrepreneurial ecosystem within universities, 

fostering students’ entrepreneurial ambitions. 

Thus, encouraging such community-building 

activities in universities to support 

entrepreneurship education can create a more 

supportive and dynamic environment for budding 

entrepreneurs. 

Insights from the Qualitative Component 

The qualitative findings highlight how ABUAD is 

effectively building an entrepreneurial community 

within higher education. Participants emphasised 

the university’s holistic approach, integrating 

interdisciplinary entrepreneurship courses, 

practical training, and startup incubators to equip 

students with both the knowledge and resources 

necessary for entrepreneurial success. Early 

exposure to entrepreneurship, supported by 

funding opportunities, grants, and mentorship 

programmes, fosters innovation and resilience 

among students. Additionally, the establishment of 

entrepreneurship clubs and societies encourages 

peer collaboration and idea-sharing, while 

industry partnerships and supportive policies 

strengthen the connection between academia and 

real-world business challenges. These efforts 

collectively contribute to a vibrant entrepreneurial 

ecosystem, preparing students to lead and 

innovate in a dynamic business environment. 

The Quantitative Component 

This section delves into the quantitative findings of 

the study, complementing the thematic insights 

from staff on fostering entrepreneurial 

communities within Afe Babalola University. Using 

a questionnaire distributed to 324 students, with a 

100% response rate, the data was analysed 

through descriptive and inferential statistics, 

presented in frequency tables. The focus is on 

evaluating the university's role in building 

entrepreneurial communities by examining the 

impact of its entrepreneurship programme on 

student success, skill development, and the 

cultivation of a supportive ecosystem that fosters 

innovation, collaboration, and resilience among 

aspiring entrepreneurs. 

The Demographic Profile of the Study 

The demographic profile of the study participants’ 

highlights key aspects of gender, age, and academic 

background, offering valuable insights into 

fostering entrepreneurial communities in higher 

education. Gender distribution reveals that 

females constituted 61.9% of respondents, while 

males made up 38.1%. This higher female 

participation reflects broader trends of increasing 

female representation in education and 

entrepreneurship. These dynamics underscore the 

need for inclusive policies and programmes that 

address unique challenges faced by female 

entrepreneurs, such as access to funding and 

mentorship, thereby fostering equitable 

opportunities in entrepreneurial ecosystems. 

Age distribution indicates that 65.9% of 

respondents were aged 17–20 years, followed by 

32.2% aged 21–24 years, with minimal 

representation from older age groups. This 

concentration of younger participants suggests the 

study primarily captures the perspectives of 

students at the early stages of their academic or 

entrepreneurial journeys. Younger individuals 

often exhibit high levels of innovation and risk-

taking but may lack resources and experience, 

highlighting the importance of targeted support 

for early-stage entrepreneurs within higher 

education.Academic background shows diverse 

representation, with Pharmacy students 

accounting for 46.7%, followed by equal 

participation from Applied Sciences and Arts 

(14.6% each). Smaller contributions came from 

Social Sciences (10.8%), Law (7.1%), and 

Engineering (1.2%), among others. This cross-

disciplinary interest in entrepreneurship aligns 

with the growing integration of entrepreneurial 

education across fields, demonstrating the 

potential for collaborative and innovative 

entrepreneurial communities that leverage varied 

expertise. 
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Figure 2: Demographic Profile Visualisation 
 

Figure 2 provides a visual overview of participants' 

demographics across gender, age, and academic 

background. Panel A shows a gender imbalance, 

with 61.9% female and 38.1% male respondents. 

Panel B highlights that most participants (around 

65%) are aged 17–20, indicating a predominantly 

young, likely undergraduate population. In Panel C, 

students from Pharmacy represent the largest 

academic group at 45%, with fewer participants 

from Applied Sciences, Arts, Social Sciences, Law, 

and Engineering. These visuals offer useful context 

for interpreting the study, particularly in relation 

to the educational and professional backgrounds of 

the respondents. 
 
 

Table 3: Responses to University Support and Resources for the Entrepreneurship Programme 

 Frequency Percent 

Did you receive sufficient support and resources from  

the university's Entrepreneurship Programme? 

 

No 114 35,3 

Yes 209 64,7 

Total 323 100,0 
 

University Support and Resources for the 

Entrepreneurship Programme  

Table 3 illustrates students' perceptions of the 

support and resources provided by the university's 

entrepreneurship programme, a critical 

component in building entrepreneurial 

communities in higher education. The data reveals 

a notable divide: 64.7% of respondents feel they 

receive sufficient support and resources, 

indicating that the programme is generally 

effective in fostering entrepreneurial activity. This 

positive feedback reflects the success of existing 

initiatives, including mentorship,  

Resource allocation, and entrepreneurial content, 

which align with the programme's goal of 

cultivating a vibrant entrepreneurial ecosystem. 

However, the programme's ability to sustain and 

enhance this success will depend on its 

adaptability to emerging trends and student needs.   

Conversely, 35.3% of respondents expressed 

dissatisfaction, highlighting areas requiring 

improvement. This underscores gaps in 

mentorship, networking opportunities, resource 

availability, or the alignment of entrepreneurial 

education with student expectations. These 

findings align with Kirby (38), who emphasises the 

importance of creating an environment that not 

only teaches entrepreneurship but actively 

supports it through accessible resources, robust 

mentorship networks, and practical opportunities. 
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Likewise, ongoing improvement is essential to 

keep pace with students' changing needs and the 

ever-evolving nature of entrepreneurship (39). 

Addressing these gaps is essential for fostering a 

more inclusive and effective entrepreneurial 

community within the university. 
 

Table 4: Detailed Support and Resources from the University’s Entrepreneurship Programme 

Category Varieties Frequency Percent 

General Support Yes, a lot, many supports, plenty of support. 30 9.3% 

Internet Access Access to free internet and free internet supply. 14 4.3% 

Equipment and Resources Adequate equipment and availability of resources 

needed. 
15 4.6% 

Facilities Big ICT building, comfortable lecturer room, 

laboratory, library. 
14 4.3% 

Electricity Full electricity supply, full light, and electricity. 9 2.8% 

Training and Teaching Adequate training, facilitators, and a good environment 

for learning. 
14 4.3% 

Freedom to Practice Freedom to do small business, freedom to implement. 3 0.9% 

Practical Skills Practical skills in marketing, practice and training. 1 0.3% 

Specific Areas Bakery, barbing saloon, computer centre. 4 1.2% 

Miscellaneous Various options for entrepreneurship and 

collaboration. 
4 1.2% 

Non-Specific/Unsure/ 

Negative 

No, nil, none, not sure, not yet, nothing. 
70 21.7% 

Total  323 100% 
 

Table 4 provides an in-depth analysis of the 

support and resources offered by the university’s 

entrepreneurship programme, highlighting both 

strengths and areas requiring improvement within 

the context of building entrepreneurial 

communities in higher education. While some 

respondents acknowledged a range of support 

mechanisms, the data underscores significant gaps 

that need addressing to foster a more robust 

entrepreneurial ecosystem.A small proportion 

(9.3%) of respondents identified receiving general 

support, which, though foundational, lacks the 

specificity required to meet diverse 

entrepreneurial needs. More detailed and targeted 

support mechanisms are essential to better equip 

students for entrepreneurial success. Key 

resources, such as reliable internet access, were 

emphasised by 4.3% of respondents as critical for 

research, networking, and skill development. 

Similarly, the availability of adequate equipment 

and facilities, noted by 4.6% of respondents, 

supports practical learning and entrepreneurial 

experimentation. Infrastructure, including ICT 

buildings, laboratories, libraries, and comfortable 

learning environments, plays a pivotal role in 

fostering innovation and collaboration. Reliable 

electricity (2.8%), quality training environments 

(4.3%), and the freedom to engage in small 

businesses (0.9%) were highlighted as essential 

for experiential learning and skill application.  

However, practical skills training cited by only one 

respondent (0.3%), points to the need for greater 

emphasis on hands-on experience in 

entrepreneurship education. Specialised 

resources, such as bakery and computer centres 

(1.2%), along with diverse collaboration 

opportunities (1.2%), reflect the importance of 

catering to specific entrepreneurial interests and 

promoting interdisciplinary engagement.   

Notably, a significant portion of respondents 

(21.7%) either did not specify or were unsure 

about the support they received. This suggests a 

gap in awareness or satisfaction with the 

programme's offerings, underscoring the need for 

improved communication and tailored support 

services. The university can, therefore, strengthen 

its entrepreneurship programme by creating a 

supportive environment where students can 

thrive, innovate, and contribute to building a 

vibrant entrepreneurial community in higher 

education.
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Table 5: Responses on the Role of Entrepreneurial Communities in Facilitating Business Ventures 

 Frequency Percent 

Do you think entrepreneur communities can 

facilitate business ventures by student entrepreneurs? 

No 61 18.9 

Yes 253 78.3 

Maybe 9 2.8 

Total 323 100 
 

The Role of Entrepreneurial Communities in 

Facilitating Business Ventures by Student 

Entrepreneurs 

Table 5 highlights respondents' perceptions of 

entrepreneurial communities and their role in 

facilitating student business ventures, 

emphasising their importance within the 

framework of building entrepreneurial 

communities in higher education. The majority 

(78.3%) affirm that entrepreneurial communities 

significantly enhance student entrepreneurship by 

offering essential support, networking 

opportunities, and resources. This strong 

endorsement underscores the recognition of these 

communities as catalysts for innovation, 

collaboration, and resource-sharing, vital elements 

in nurturing entrepreneurial ecosystems. A 

smaller segment (18.9%) expressed scepticism, 

potentially due to limited exposure or negative 

personal experiences, while 2.8% were uncertain, 

suggesting gaps in awareness or mixed 

experiences. These responses point to variability 

in the effectiveness and inclusivity of 

entrepreneurial communities, emphasising the 

need for universities to strengthen their impact 

and accessibility. Extant literature supports the 

transformative role of entrepreneurial 

communities. They offer mentorship, access to 

capital, and networks of like-minded individuals, 

all of which contribute to entrepreneurial success. 

Support programs within these communities have 

been shown to significantly enhance business 

outcomes (40). However, not all entrepreneurial 

communities fulfil their promise, as some fall short 

due to exclusivity or limited resources (41). 

Addressing these challenges is crucial for 

universities aiming to build inclusive and effective 

entrepreneurial ecosystems that empower all 

students. 

Insights from the Quantitative Component  

The study reveals that while the entrepreneurship 

programme at Afe Babalola University effectively 

supports a majority of students (64.7%) through 

mentorship, resources, and infrastructure 

essential for fostering entrepreneurial activities, 

significant gaps remain. These include limited 

practical training, specific resource accessibility, 

and perceived inclusivity, as noted by 35.3% of 

respondents. Entrepreneurial communities were 

overwhelmingly recognised (78.3%) as crucial for 

facilitating student ventures and providing 

mentorship, networking, and collaboration 

opportunities vital to entrepreneurial success. 

However, scepticism and uncertainty among some 

respondents underscore the need for improved 

programme communication and the inclusivity of 

entrepreneurial ecosystems. Addressing these 

challenges is imperative for creating vibrant, 

supportive entrepreneurial communities in higher 

education. 
 

Discussion 
The findings reveal that Afe Babalola University 

(ABUAD) has effectively harnessed its 

entrepreneurship programme to build a vibrant 

entrepreneurial community, reflecting the 

integration of Etzkowitz’s Triple Helix model and 

Ndofirepi’s framework on entrepreneurship 

education in African contexts. Through 

mentorship, practical training, and 

interdisciplinary courses, the university equips 

students with the skills and confidence necessary 

for entrepreneurial success. This aligns with 

Etzkowitzemphasis on the dynamic interplay 

between universities, industry, and government in 

fostering innovation, as ABUAD’s collaborative 

networks with industry partners and policy-driven 

support mechanisms create an enabling 

environment for entrepreneurial ventures (42). 

Similarly, African entrepreneurship education’s 

focus on contextually relevant, opportunity-driven 

learning is evident in ABUAD’s tailored educational 

strategies, which integrate experiential learning 

and student-led initiatives to resonate with African 

economic and social realities. 
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Mentorship, networking, and collaboration emerge 

as central pillars in ABUAD’s approach, directly 

contributing to a dynamic entrepreneurial 

ecosystem. By connecting students with 

experienced entrepreneurs, mentorship fosters 

confidence and provides crucial industry insights, 

consistent with the argument on the 

transformative impact of guidance. Networking 

opportunities, supported by entrepreneurship 

clubs and industry collaborations, enable students 

to form valuable connections with peers, investors, 

and mentors, fostering an environment of mutual 

growth (43). Collaborative initiatives, such as 

incubators and accelerators, amplify these efforts 

by offering platforms for resource sharing and 

innovation, resonating with Triple Helix model 

emphasis on multi-stakeholder collaboration to 

drive entrepreneurial success. African 

entrepreneurship education framework further 

underscores the importance of these context-

sensitive approaches, as ABUAD’s programmes 

address local challenges like limited access to 

resources, empowering students to navigate real-

world business constraints. While these elements 

are foundational to ABUAD’s success, challenges 

such as limited funding and practical training 

opportunities highlight the need to ensure 

equitable access to these resources. 

Comparatively, ABUAD aligns with global trends 

advocating comprehensive entrepreneurship 

education frameworks but faces challenges in 

scalability and inclusivity. International models, 

such as those in Silicon Valley, demonstrate the 

benefits of extensive industry engagement and 

accessible venture funding (44), areas where 

ABUAD can enhance its efforts. Moreover, the 

influence of systemic factors, such as policy 

support and regulatory environments, 

underscores the need for a holistic approach to 

entrepreneurship education. ABUAD’s proactive 

integration of industry partnerships and 

supportive policies reflects this, but addressing 

gaps in resource accessibility and inclusivity 

remains essential, aligning with the call for 

context-specific educational practices that cater to 

diverse student needs (45). This focus on multi-

stakeholder collaboration and locally relevant 

strategies offers a replicable model for fostering 

innovation and economic growth in similar 

institutional settings. 

Summary of Findings 
The study highlights Afe Babalola University’s 

(ABUAD) progress in building entrepreneurial 

communities through a holistic, interdisciplinary 

approach to entrepreneurship education. The 

demographic analysis revealed a diverse mix of 

educators and students, with faculty 

predominantly male (87.5%) and highly qualified 

(87.5% holding Ph.Ds.), while female students 

constituted 61.9% of respondents. Students were 

primarily aged 17-20 years, reflecting the 

perspectives of early-stage entrepreneurs. The 

university’s programme integrates academic, 

professional, and leadership training, fostering 

innovation and creativity across disciplines such as 

Pharmacy (46.7%), Applied Sciences, and Arts 

(14.6% each). Key elements like practical training, 

startup incubators, and extracurricular activities, 

such as entrepreneurship clubs and competitions, 

significantly contribute to a vibrant 

entrepreneurial culture. Despite these strengths, 

challenges persist. While 64.7% of respondents 

affirmed sufficient support and resources, 35.3% 

reported gaps in mentorship, access to equipment, 

and practical skill development. Entrepreneurial 

communities were recognised by 78.3% of 

respondents as crucial for networking, 

mentorship, and collaboration, although 18.9% 

were sceptical, underscoring the need for more 

inclusivity and awareness. Addressing barriers 

such as financial constraints, regulatory 

challenges, and limited resources remains critical. 

Enhancing mentorship, increasing funding, and 

fostering interdisciplinary collaboration can 

bolster ABUAD’s entrepreneurial ecosystem, 

ensuring its continued role as a model for building 

entrepreneurial communities in higher education. 

These results are further substantiated by existing 

literature, enhancing the robustness of the study’s 

outcomes. For example, the finding that 64.7% of 

students perceived the university’s 

entrepreneurship programme as supportive aligns 

with assertion that effective entrepreneurship 

education requires strong institutional backing, 

including access to mentorship and resources. 

Similarly, the overwhelming recognition of 

entrepreneurial communities by 78.3% of 

respondents echoes the work of Neck (46), who 

emphasise the role of such communities in 
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providing essential support structures, including 

funding access, guidance, and collaborative 

networks. Integrating these perspectives 

strengthens the interpretation of results and 

situates the findings within a broader academic 

discourse on entrepreneurship education and 

ecosystem development. 

Implications of Findings 
The findings underscore the critical role of 

entrepreneurship education (EE) in fostering 

economic development and addressing youth 

unemployment in Nigeria. Through its 

interdisciplinary and holistic programme, ABUAD 

exemplifies how universities can cultivate 

entrepreneurial mindsets, practical skills, and 

leadership capacities among students, aligning 

with national goals for socio-economic growth. 

The university’s integration of entrepreneurship 

into various disciplines and provision of startup 

support, mentorship, and networking 

opportunities has created a vibrant 

entrepreneurial ecosystem that prepares students 

to innovate and lead in a dynamic business 

environment. This model, if replicated across other 

institutions, could significantly contribute to 

building robust entrepreneurial communities 

nationwide, reinforcing the role of higher 

education in driving economic transformation. 

However, the study also highlights challenges that 

need addressing, such as limited access to funding, 

practical training, and entrepreneurial resources. 

These barriers underline the importance of 

systemic interventions by policymakers and 

institutions to enhance programme inclusivity and 

effectiveness. Improved mentorship, targeted 

funding, and context-specific support policies, 

alongside continuous programme evaluation and 

adaptation, are essential for sustaining 

entrepreneurial success. Additionally, fostering a 

supportive socio-economic environment through 

strategic government and private sector 

collaboration can further nurture the 

entrepreneurial culture observed at ABUAD. This 

would not only empower students but also 

catalyse broader societal benefits, promoting 

innovation, employment creation, and economic 

resilience in Nigeria. 

 

 

Limitation of the Study 
This study acknowledges the inherent limitations 

of a single-case design within Afe Babalola 

University's distinctive institutional context. While 

key findings like interdisciplinary curriculum 

integration, mentorship frameworks, and student 

engagement strategies offer transferable models 

for other institutions, certain elements remain 

context-specific. ABUAD's compulsory 

entrepreneurship policy, localized industry 

partnerships, and unique resource infrastructure 

reflect its particular socio-academic ecosystem. 

The identified challenges of funding constraints 

and resource disparities have universal relevance, 

though their manifestations may vary across 

institutional settings. Future research would 

benefit from explicitly distinguishing between 

broadly applicable principles and context-bound 

implementations to enhance the study's scholarly 

utility and practical adaptability for diverse higher 

education environments. 

Recommendations   
From the findings of the study, the following 

recommendations are advanced: 

To foster inclusivity and diversity in 

entrepreneurial education, HEIs globally should 

address gender imbalances by implementing 

strategies to encourage female participation. 

Increasing representation promotes varied 

perspectives and innovative solutions, enriching 

the entrepreneurial ecosystem. Moreover, 

integrating early exposure to entrepreneurial 

concepts across educational levels can cultivate 

entrepreneurial mindsets and prepare students for 

future challenges, as emphasised (47). 

HEIs should prioritise experiential learning by 

expanding practical training opportunities 

through internships, business simulations, and 

partnerships with industry. Establishing 

entrepreneurship centres or incubators that 

provide resources, mentorship, and networking 

opportunities is vital. These centres act as hubs for 

entrepreneurial activity, fostering collaboration 

and innovation, as supported. Additionally, 

curriculum standardisation and interdisciplinary 

approaches can equip students from diverse 

academic backgrounds with essential 

entrepreneurial skills while ensuring uniform 

quality across institutions. 
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To support students financially, HEIs should create 

funding mechanisms like seed funds, grants, or 

collaborations with external partners. Addressing 

financial barriers enables student entrepreneurs 

to focus on venture development and 

sustainability, as strengthening mentorship 

networks by connecting students with experienced 

professionals and organising structured 

networking events can enhance their market 

readiness and scalability. Incorporating modules 

on marketing strategies, financial management, 

and customer engagement will also equip students 

with practical tools for entrepreneurial success. 

Finally, HEIs must advocate for policy 

environments that encourage entrepreneurship. 

Reducing bureaucratic hurdles, ensuring policy 

consistency, and promoting ethical business 

practices create a stable foundation for 

entrepreneurial growth. Institutions should 

emphasise continuous feedback mechanisms, 

flexible learning schedules, and innovation-driven 

curricula to adapt to evolving global challenges. By 

adopting these strategies, HEIs can build resilient 

entrepreneurial communities that empower 

students to contribute to economic development 

worldwide. 
 

Conclusion  
The study on building entrepreneurial 

communities in higher education, using insights 

from Afe Babalola University, highlights the 

transformative potential of entrepreneurial 

education in fostering innovation, resilience, and 

economic empowerment. By addressing 

challenges such as gender imbalance, financial 

constraints, and uneven access to resources, 

higher education institutions can create inclusive 

ecosystems that nurture entrepreneurial talent 

across diverse demographics. The findings 

underscore the importance of experiential 

learning, interdisciplinary approaches, and robust 

mentorship networks in equipping students with 

the skills and confidence needed to thrive in 

competitive environments.   

Moreover, the study reaffirms the critical role of 

HEIs in driving societal change by integrating 

entrepreneurial thinking into their curricula and 

operations. With strategic partnerships, expanded 

practical training opportunities, and sustained 

policy advocacy, HEIs globally can replicate and 

adapt these insights to create globally relevant 

entrepreneurial communities. Ultimately, this 

research not only contributes to the discourse on 

entrepreneurship education but also provides 

actionable recommendations that pave the way for 

higher education institutions to become 

incubators of innovation, catalysts for economic 

development, and engines of societal 

transformation. 
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