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Abstract 
This study examined the work readiness and mindset quality of fourth-year students a0t a state university during the 
academic year 2024–2025. It employed a descriptive-correlational design to examine the students' demographics, their 
degree of work readiness, their mindset type, and the interrelations among these variables. We used a self-made 
questionnaire and adapted tools based on mindset to collect data from 319 students at Bohol Island State University. 
The data were arranged, condensed, and examined without altering any variables. The results indicated that most of 
the students were the right age for their level and finished their course in four years. The majority was female, resided 
with both parents in small households, and their parents possessed limited educational qualifications. Students were 
ready to work. They had better interpersonal skills than communication or technical skills. The majority of students 
possessed a growth mindset, holding the belief that they could enhance their skills and intelligence through diligence 
and education. The study revealed a weak correlation between mindset and work readiness, implying that mindset 
alone is not sufficient to determine work readiness. The study suggested making a career plan and training modules 
that focus on real-world skills, job simulations, learning about industry standards, and workshops on resilience, 
emotional intelligence, and leadership to help students grow and change their minds. 
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Introduction 
New graduates' readiness for work is a good sign 

of their future success (1). Even though it's 

important, a lot of graduating students don't know 

how to prepare for work. They must learn to do 

their jobs and get along with others to develop the 

personal traits they need to succeed as new 

graduates (2). The World Economic Forum says 

that inflation, rising costs of living, and job 

insecurity are some of the most significant 

problems in today's fast-changing job market that 

make people less ready for work. In today's highly 

competitive job market, candidates must now have 

good communication skills, be good with 

technology, be able to work well with others, and 

learn and understand the world of work. It is found 

from the past research that those from poorer 

countries have many problems, such as not being 

able to get enough training and not having enough 

social protection (3). Employers are putting more 

and more value on practical skills and being ready 

to work than on academic qualifications. They look 

for traits like perseverance, the ability to adapt to 

the culture of the workplace, and interpersonal 

skills when hiring. These skills are essential for 

graduates to be successful in today's complicated 

job market (4). The study shows that employers 

and employees in the area don't often agree on 

what skills will be needed in a changing job market 

or the best ways to develop them. Employer 

expectations and employee perceptions regarding 

the most essential skills often diverge significantly 

(5). Graduates from provincial state universities 

have their set of problems and challenges. Many 

graduates from provincial state universities don't 

know what employers want because they lack 

opportunities for hands-on training, internships, 

or applying their knowledge in real-life situations. 

This lack of experience often makes people less 

confident and makes them feel like they aren't 

ready for the demands of the job. Moreover, the 

correlation between student engagement and 

work readiness among 565 college students  
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illustrated that individual background factors can 

markedly affect students’ preparedness for 

employment. The study incorporated demogra-

phic variables, including sex, paid work 

experience, and college units, as control variables 

to   mitigate    potential    disparities    in   students' 

exposure, motivation, and skill development. The 

findings indicated that, even after accounting for 

these variables, student engagement continued to 

be a significant predictor of work readiness, 

meaning that it's worth evaluating both personal 

characteristics and psychological attributes in 

assessing preparedness for employment (6). 

Another important problem is that graduates don't 

have enough soft skills. Employers often say that 

new hires don't have the important skills that are 

becoming more important in today's workplaces, 

like being able to communicate eloquently, adapt, 

think critically, and solve problems. Rural 

graduates have it worse because they must move 

to cities with no local industries that match their 

skills. This change can be challenging in its own 

right, as people worry about leaving their families 

and familiar places, getting used to city life, and 

getting over their fear of failing in new situations 

(7). 

The level of satisfaction with academic life predicts 

how ready new graduates are to work. Our 

research indicates that students' mindsets, 

including their interpersonal abilities, communi-

cation skills, and orientation towards growth, 

significantly influence their preparedness for 

professional employment. This data shows how 

important it is to use holistic approaches that 

address both attitudes and skills (8).  

Exit interviews with graduating students at the 

state university provide further understanding of 

their challenges. Many reports feel unprepared for 

jobs outside their field, and some are worried 

about meeting family expectations while becoming 

adults. Many people find it challenging to be 

financially independent and make important 

decisions, especially those who grew up in rural 

areas (9). A tracer study conducted by the Alumni 

Office underscores these challenges, revealing that 

only 60% of graduates obtained employment 

within two years of graduation, and among those 

employed, 67.86% were engaged in fields 

unrelated to their specialization. This gap between 

what students learn in school and what they need 

to know for work shows that we need to do more 

to get students ready for the job market.  

Furthermore, the way graduating students think is 

crucial for how well they can adjust to new work 

environments. To endure through tough times, you 

need to be resilient, persistent, and adaptable and 

have a growth-oriented mindset. This requirement 

is especially true in the job market, which is 

constantly changing and full of uncertainty. But 

many students show signs of anxiety and low self-

esteem, which may be because they weren't 

prepared well enough and didn't have enough 

experience with real-world expectations (10). 

Mindset has also become an important factor in 

determining how ready someone is for a career. 

Students' perceptions of intelligence, often viewed 

as an unlikely growth mindset, significantly 

influence their cognition, conduct, and academic 

achievement (11). A study found that people's 

mindsets can affect how they react to unrelated 

situations (12). This distinction underscores the 

impact of these mindsets on learning, resilience, 

and achievement. Mindset is a motivational 

framework that influences how people see and 

confront problems, which has a direct effect on 

their learning and performance at work (13).  

Holland's most important contribution to career 

development is the RIASEC model, which is a 

theory of vocational personalities and work 

environments. Most people have traits that fit into 

a mix of six personality types: Realistic, 

Investigative, Artistic, Social, Enterprising, and 

Conventional. Certain interests, skills, values, and 

personal traits make up each type (14). Roe's 

personality theory demonstrates that when 

parents adopt a nurturing and democratic 

parenting approach, providing emotional support 

and autonomy, it facilitates the development of 

children's distinct needs and values. Consequently, 

these children often make more informed and 

broader career decisions that correspond with 

their identity and ambitions (15). Choosing a 

career is not something that happens all at once; it 

is a process that happens over the course of a 

lifetime and has five stages: growth, exploration, 

establishment, maintenance, and decline. Each 

stage necessitates specific actions. For example, in 

childhood, you need to develop your interests; in 

adolescence, you need to explore your options; and 

in adulthood, you need to keep or change your 

career (16). 
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The goal of this study is to find out how ready and 

mentally prepared fourth-year students at a state 

university in Bohol province are to work during 

the school year 2024–2025. The goal is to find out 

what factors affect their readiness for future jobs 

and what gaps need to be filled. 

This study primarily offers an empirical 

contribution by investigating work readiness and 

mindset among fourth-year students at a state 

university in Bohol, a demographic that has been 

underrepresented in previous research. It 

conceptually integrates work readiness and 

mindset, enhancing our understanding of their 

interrelation within a local context. Although no 

novel measurement or methodology was 

introduced, the findings provide foundational data 

that can guide subsequent studies and 

interventions designed to improve student 

readiness for the workforce. The results will be 

used to create a complete guidance intervention 

program that will help students get ready for 

professional life by closing the gap between what 

they learn in school and what employers want. 
 

Methodology 
Research Design  
This quantitative study employed a descriptive-

correlational research design to assess the work 

readiness and quality of mindset among fourth-

year students in Bohol province for the academic 

year 2024-2025. Descriptive research facilitates 

the systematic observation and documentation of 

facts and essential insights regarding individuals' 

experiences. Moreover, the correlational design 

enabled the examination of the relationship 

between work readiness and mindset quality 

without altering the variables; this methodological 

framework guaranteed a thorough comprehension 

of the variables while preserving the authenticity 

of natural conditions (17-19). This study evaluated 

work preparedness utilizing a validated self-report 

instrument. The instrument assessed essential 

domains of work readiness, including interperso-

nal foundations, communication foundations, and 

personal work habits, utilizing Likert-type items 

adapted from recognized work readiness 

frameworks. The scale has been utilized in higher 

education contexts and exhibited satisfactory 

reliability in this study. No performance tasks or 

employer evaluations were employed, as the 

emphasis was on students' perceived readiness in 

relation to their academic and field-training 

experiences. 

The study utilized a cross-sectional design, limiting 

causal inference and allowing for the possibility of 

reverse causation; specifically, students exhibiting 

higher work readiness may also be more 

predisposed to perceive themselves as possessing 

a stronger growth mindset. Even though factors 

like the academic year and job-search engagement 

were statistically controlled, it is not possible to 

definitively determine the directional influence 

between the variables. 

Sampling  
The study's participants were all fourth-year 

students at the university. They were chosen 

because they are preparing for their careers after 

graduation as future professionals. They are 

expected to use the skills and knowledge they 

gained in school in their chosen fields. A total of 

319 people were chosen to answer the survey 

questionnaire using universal sampling. There 

were 59 students in the Bachelor of Science in 

Computer Science program, 40 in the Bachelor of 

Science in Environmental Science program, 74 in 

the Bachelor of Science in Hotel Management 

program, 51 in the Bachelor of Elementary 

Education program, 30 in the Bachelor of 

Secondary Education program with a major in 

Mathematics, and 65 in the Bachelor of Technology 

and Livelihood Education program. 

Data Gathering Procedure 
The researcher used a three-part tool to obtain the 

data they needed. The first part asked questions 

about the respondents' profiles, such as their age, 

gender, living situation, number of siblings, and the 

highest level of education their parents had. The 

second part, a self-made, copyrighted 

questionnaire (Certificate No. 2025-00792-A), 

assessed the work readiness of fourth-year 

students. An extensive review of pertinent 

literature and the study's conceptual framework 

informed the development of this tool. It had a 

reliability coefficient of 0.70 or higher, with 0.60 

being the lowest acceptable level. It also had an 

overall Cronbach's alpha of 0.99, which indicates 

that it was very consistent internally. Three 

registered guidance counselors and one 

psychologist from different state universities 

served as expert validators to verify that the 

instrument was valid. It also went through 

statistical testing and a pilot test with 582 people 
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from three universities to ensure that it was clear, 

reliable, and useful. The third part featured 

questions "adapted from Dweck's Mindset 

Instrument" (20). The tool's author granted 

permission for its use prior to its distribution. After 

obtaining permission to conduct the study, the 

researcher collaborated with the fourth-year 

students to devise a plan for data collection. On the 

agreed date, the participants were told what the 

study was about, how it would be done, and what 

steps would be taken to keep their information 

private. Before the questionnaires were given out, 

everyone gave their informed consent. There were 

clear instructions on how to answer, and enough 

time and help were given to finish. After they were 

done, the questionnaires were gathered, sorted, 

counted, and put together. We used the right 

statistical tools to look at and make sense of the 

data. The last part of the study was to create an 

output based on the results, which led to a 

suggested intervention program to meet the needs 

of the university's fourth-year students. 

Data Analysis 
A statistician helped organize and analyze the data 

after it was collected. We used percentages and 

frequency counts to describe the respondents' 

profiles, such as their age, gender, where they 

lived, how many siblings they had, and how much 

education their parents had. We used the weighted 

mean and standard deviation to assess the 

respondents' work readiness and mindset. The 

Pearson product-moment correlation coefficient 

was used to look at the link between the 

respondents' work readiness and their mindset. 

This statistical analysis helped evaluate the 

existence of a significant relationship between the 

two variables. 
 

Results and Discussion 
The results and findings based on the data 

gathered are presented below:  

Profile of the Respondents  
This data highlights the age and gender 

distribution of the respondents. Table 1 The 

demographic profile of the respondents, including 

age, and gender. show that the majority of 

respondents were aged 21–22 years (80.56%), 

reflecting the typical age range of graduating 

students. Most were female (74.92%), consistent 

with the gender distribution commonly observed 

in education programs. Only small proportions 

were aged 23–24 (13.48%) or 19–20 (3.76%), and 

very few were 25 and above (2.19%). This 

demographic profile suggests a predominantly 

young, female cohort nearing graduation. 

 

Table 1: Age and Gender of the Respondents 
Age (in years) Female  Male  Total  

 f % f % f % 

25 and above 4 1.25 3 0.94 7 2.19 

23-24 29 9.09 14 4.39 43 13.48 

21-22 197 61.76 60 18.81 257 80.56 

19-20 9 2.82 3 0.94 12 3.76 

Total 239 74.92 80 25.08 319 100.00 
 

The outcomes indicated that a greater proportion 

of female respondents signifies more extensive 

enrollment trends, wherein women frequently 

engage in higher education more proactively than 

men. The cultural and societal factors contribute to 

the perception of education as a means of women's 

empowerment. The majority of students are 

between the ages of 21 and 22, which is in line with 

the typical age range of fourth-year students in the 

Philippine educational system, especially in state 

universities. Furthermore, this age was the usual 

time for moving from school to work. At this age, 

the students were focused on learning the skills 

and knowledge they would need for their future 

jobs. This means that being ready to work may be 

very similar to what employers expect from new 

graduates, and it could also affect how they think. 

A study indicates that younger students, especially 

those under 25, exhibit a greater receptiveness to 

growth-oriented mindsets, which correlates with 

preparedness for career challenges. Female 

students, who often outperform male peers in 

higher education, exhibit a heightened inclination 

towards adopting growth mindsets, which is 

positively associated with workplace readiness 

(21). 
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Table 2: Persons Whom the Respondents Live with 
Persons whom they live with F % 

Living with both parents 244 76.49 

Living with siblings 3 0.94 

Living with guardian 12 3.76 

Living with grandparents 8 2.51 

Living with a partner 4 1.25 

Living with Uncle/Aunt 4 1.25 

Living with single-parent 41 12.85 

Living alone 3 0.94 

Total 319 100.00 
 

Person Whom the Respondents Live 

With 
The data on the persons with whom the 

respondents lived were computed using frequency 

counts and percentages. Table 2 shows that 

76.49% of the people who answered (244) live 

with both parents. This suggests that their family 

structure is generally stable, which is likely to help 

them emotionally and academically. Students who 

live with only one parent come in second. The 

result is a significant group whose family situation 

may affect their mindset and readiness to work. 

Only a small number of respondents (0.94%, or 3) 

live alone or with siblings, which suggests that only 

a few students are fully independent. The majority 

of students living with both parents corresponds 

with research that associates stable home 

environments with reduced stress, improved 

academic concentration, and increased 

preparedness for employment (22, 23). 

Number of Siblings of the Respondents 

The data on the number of siblings of the 

respondents were computed using frequency 

counts and percentages.  

 

Table 3: Number of Siblings of the Respondents 
Number of Siblings F % 

7 and above 47 14.73 

4-6 122 38.24 

1-3 145 45.45 

None 5 1.57 

Total 319 100.00 
 

Table 3 shows that most respondents (45.45%, or 

145 students) have one to three siblings, indicating 

smaller sibling groups. Students with four to six 

siblings constitute the second largest group after 

this one. Only 1.57% (5 students) are only children, 

meaning most of them get parental attention 

without sibling issues. The other respondents 

come from bigger families, which indicate that 

there are different types of families in the 

population. The sibling dynamics shown in this 

data have a big effect on how the respondent thinks 

and how ready they are to achieve a balance 

between shared parental resources and chances to 

improve their social and interpersonal skills 

through daily family interactions. This can help 

people learn how to work together, be strong, and 

solve problems, all of which are important skills for 

the future workplace. The dynamics of this family, 

especially how siblings get along, affect how 

students think and how they get along with others.  
 

Table 4: Parents’ Highest Educational Attainment 
Educational 

Attainment 

Mother                                        Father  

 F % F % 

Master’s Degree 0 0.00 1 0.31 

Bachelor’s Degree  27 8.46 24 7.52 

Some College 46 14.42 51 15.99 

High School 142 44.51 105 32.92 

Primary School 93 29.15 119 37.30 

No Formal Education 9 2.82 10 3.13 

Others 2 0.63 9 2.82 

Total 319 100.00 319 100.00 
 



Cubillo et al.,                                                                                                                                                  Vol 7 ǀ Issue 1 

774 
 

The study examines the influence of family size on 

resource distribution within families, including 

financial investment and parental attention, which 

subsequently impact educational outcomes. The 

results indicate that children from larger families 

often receive fewer resources, potentially 

impacting their academic and social development. 

This limitation of resources may elucidate 

disparities in academic and occupational 

preparedness among students from diverse family 

sizes (24). 

Parents’ Highest Educational 

Attainment 
The data on the parents’ highest educational 

attainment of the respondents were computed 

using frequency counts and percentages.  

Table 4 shows what the parents learned in school. 

The data indicate that the majority of mothers 

(44.51%) and fathers (32.92%) finished high 

school, and a significant percentage also achieved 

primary education (29.15% of mothers and 

37.30% of fathers). A small number of people went 

to college. Only 8.46% of mothers and 7.52% of 

fathers had a bachelor's degree. Even fewer went 

on to obtain a master's degree (0% of mothers and 

0.31% of fathers). A small number of parents said 

they had no formal education or were put in the 

"others" category. The results indicate that most 

parents have basic to intermediate levels of 

education. This situation could affect the students' 

academic support and career development. The 

respondents' parents' lack of formal education 

may affect the home environment in terms of how 

much academic help and encouragement is 

available. Parents may encounter difficulties 

delivering targeted academic guidance or 

cultivating a mindset oriented toward higher 

education and career readiness. 

There are significant links between the education 

level of parents, their socioeconomic status, and 

the growth of their children. Students whose 

parents possessed advanced educational qualifi-

cations consistently attained superior grades and 

test scores. Parents who are educated also tend to 

be better at helping their kids learn at home. Their 

socio-economic status also influences this 

relationship. Families with higher socioeconomic 

status—often linked to parental education—

offered better learning environments, such as 

access to resources and extracurricular activities 

(25). 

The Work Readiness of the 

Respondents 
This portion presents the work readiness of the 

respondents in terms of professional foundations, 

communication foundation, interpersonal founda-

tion, ethical foundations and socio-cultural 

foundations. 

Professional Foundation  

The data on the level of work readiness of the 

respondents in terms of professional foundation 

were computed using weighted mean (WM) and 

standard deviation (SD).  

Table 5 shows how ready the respondents are to 

work based on their professional foundation. The 

weighted means for all indicators were between 

2.69 and 3.00, which is in the range of Moderately 

Competent. The highest mean score (WM = 3.00) 

was for the ability to use practical skills and 

knowledge in their area of expertise. The lowest 

mean score (WM = 2.69) was for the ability to 

explain difficult topics in related fields. The overall 

weighted mean of 2.82 (SD = 0.69) shows that most 

respondents think they are somewhat prepared in 

important professional skills like communication, 

planning, supervision, critical thinking, and putting 

theoretical ideas into practice. To fill these gaps, 

we need to quickly begin implementing targeted 

interventions that will help students build a strong 

professional foundation. The university can create 

full programs that include field-based training, 

which lets students gain real-world experience. 

Encouraging students to actively participate in 

seminars, research projects, and group discussions 

can also help them practice how to present and 

explain their ideas clearly. These kinds of 

programs would help them learn more about 

technology, boost their confidence, and strengthen 

their communication skills, all of which would help 

them do better in their chosen careers.  

The study indicates that field-based learning could 

greatly improve the quality of education in colleges 

and universities by helping students become more 

skilled and self-assured professionals. It urges 

schools to use new teaching methods to keep up 

with the changing needs of the workforce (26). 

In terms of Communication Foundation  

The data on the level of work readiness of the 

respondents in terms of communication 

foundation were computed using weighted mean 

(WM) and standard deviation (SD). 
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Table 5: Level of Work Readiness of the Respondents in Terms of Professional Foundation 

S/N Indicators WM SD Verbal Description 

1 I am confident in my ability to contribute to 

discussions & opportunities/ possibilities in 

several disciplines 

2.87 0.69 Moderately 

Competent 

2 I can demonstrate my confidence in discussing 

planning skills relevant to my chosen career. 

2.78 0.65 Moderately 

Competent 

3 I can engage in customer-oriented and business 

management skills emerging from using 

technology in my field. 

2.75 0.69 Moderately 

Competent 

4 I can promote the use of innovative working 

techniques & enhance productivity. 

2.85 0.69 Moderately 

Competent 

5 I can organize and supervise people in the 

execution of activities. 

2.83 0.71 Moderately 

Competent 

6 I am capable of explaining complex topics in 

related fields of specialization. 

2.69 0.71 Moderately 

Competent 

7 I can work with less supervision. 2.81 0.74 Moderately 

Competent 

8 I can connect experiences and theories 

applications for my personal development. 

2.87 0.67 Moderately 

Competent 

9 I can critically analyze and evaluate the 

implications of recent research on my field of 

practice. 

2.76 0.68 Moderately 

Competent 

10 I am able to apply practical skills and 

knowledge in my field of specialization. 

3.00 0.70 Moderately 

Competent 

Aggregate Weighted 

Mean 

2.82  Moderately 

Competent 

 

Aggregate Standard 

Deviation 

 0.69   

Legend:3.25-4.00-High; 2.50-3.24-Moderately Competent; 1.75-2.49-Slightly Competent; 1.00-1.74-Not At All Competent 
 

 

Table 6: Level of Work Readiness of the Respondents in Terms of Communication Foundation 
S/N Indicators WM SD Verbal Description 

1 I am fluent in oral communication in both English and Filipino. 2.54 0.73 Moderately Competent 

2 I can communicate fluently in written English and Filipino. 2.69 0.68 Moderately Competent 

3 
I have clear and coherent oral communication abilities in both English and 

Filipino. 
2.56 0.69 Moderately Competent 

4 
I have excellent grammar and vocabulary skills in both English and Filipino 

writing. 
2.45 0.72 Slightly       Competent 

5 I can modify my communication style in both languages for diverse audiences. 2.58 0.74 Moderately Competent 

6 
I can demonstrate active listening skills in conversations in both English and 

Filipino. 
2.77 0.71 

Moderately 

Competent 

7 
I can provide adequate verbal cues during conversation in both English and 

Filipino. 
2.55 0.74 

Moderately 

Competent 

8 
I can demonstrate cultural awareness in their spoken and written 

communication in English and Filipino. 
2.65 0.72 Moderately Competent 

9 
I can use visual aids effectively to improve presentations in both English and 

Filipino. 
2.78 0.80 Moderately Competent 

10 I can assess and analyze written works in both English and Filipino. 2.77 0.74 Moderately Competent 

 Aggregate Weighted Mean 2.64  
Moderately Competent 

 Aggregate Standard Deviation  0.73 
 

Table 6 shows how ready the respondents were to 

work based on their communication skills. The 

weighted means go from 2.45 to 2.78, and most of 

the indicators are in the moderately competent 

range. The mean score for grammar and 

vocabulary skills is the lowest (WM = 2.45), which 

means this is a weak point. The highest means 

(WM = 2.77–2.78) were seen in active listening, 

analyzing written works, and using visual aids in 

presentations. The overall moderately competent 

level in communication skills in both English and 

Filipino is shown by the weighted mean of 2.64 (SD 

= 0.73). The results have important effects on both 

academic programs and how ready people are to 

work. The respondents' limited grammar and 

vocabulary skills show that they need specific help, 
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like writing workshops, language improvement 

classes, and chances to work on writing projects 

with peers. It is advantageous to be able to use 

visual aids well, but to meet professional 

standards; you should also have a strong 

foundation in written communication. Employers 

want good communicators, both in writing and in 

person, as it's vital for success. Filling in these gaps 

will help students meet the needs of the job market 

and make them more ready for work in general. 

Knowledge of language is the basic fuel that lets 

people use it to communicate effectively. When 

learning a foreign language, students can't have 

meaningful conversations unless they know a lot 

about the language's parts. It is important to know 

vocabulary and grammar well because these things 

help students say what they mean (27). 

In terms of Interpersonal foundation  

The data on the level of work readiness of the 

respondents in terms of interpersonal foundation 

were computed using weighted mean (WM) and 

standard deviation (SD). 

Table 7 shows that the average weighted mean of 

2.94 indicates that the people who answered the 

question are moderately competent in 

interpersonal foundations. Students said they 

were very involved in group settings, especially 

when it came to valuing different points of view 

(WM = 3.12) and hearing what others had to say 

(WM = 3.10). They are also good at working with 

people from different fields (WM = 3.06) and 

taking care of their tasks in multidisciplinary 

teams (WM = 2.93). However, the lower means for 

starting leadership roles (WM = 2.73) and 

combining knowledge from different fields (WM = 

2.84) indicate that there is still room for 

improvement in interpersonal skills. In general, 

the results show that students are adept at 

working in teams, being flexible, and 

communicating with people from other cultures. 

However, there is still room for improvement in 

proactive leadership and interdisciplinary 

integration.  

The results show that we need to teach students to 

be leaders and proactive in groups. The school 

plans group projects and after-school activities 

that encourage students to take on leadership 

roles. This can help them feel more confident and 

open-minded about different cultural points of 

view, which can be strength in a globalized 

workplace. By developing these skills, students can 

become more competitive in the job market and be 

ready to meet the demands of the workplace as 

flexible team players and confident leaders. The 

research correlates work readiness with 

interpersonal skills and knowledge, indicating that 

students possessing strong teamwork abilities and 

cultural adaptability exhibit greater engagement in 

professional environments. This conclusion is 

similar to what you found when you looked at how 

willing respondents were to learn from team 

members from different cultures as a useful but 

still developing skill (28). 

In terms of the Ethical Foundation  

The data on the level of work readiness of the 

respondents in terms of ethical foundation were 

computed using weighted mean (WM) and 

standard deviation (SD).  

Table 8 shows how ready the respondents are for 

work based on their ethical foundation. The 

weighted means for all indicators were between 

2.67 and 2.97, which is in the Moderately 

Competent range. The highest score (WM = 2.97) 

was for showing honesty and integrity, while the 

lowest score (WM = 2.67) was for facing moral 

dilemmas. The overall weighted mean of 2.80 (SD 

= 0.71) shows that the people who answered the 

survey are generally moderately competent in 

their ethical duties, such as social responsibility, 

following professional standards, making ethical 

decisions, and thinking about the welfare of 

stakeholders.  
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Table 7: Level of Work Readiness of the Respondents in Terms of Interpersonal Foundation 

 

 

Table 8: Level of Work Readiness of the Respondents in Terms of Ethical Foundation 
S/N Indicators WM SD Verbal Description 

1 I can show an adequate 

understanding of the link between 

professional achievement and social 

responsibility. 

2.77 0.75 Moderately Competent 

2 I can take the initiative to confront 

moral dilemmas that occur in 

my fields of specialization. 

2.67 0.70 Moderately Competent 

3 I can regularly display an 

understanding of professional, 

social, and ethical obligations. 

2.83 0.73 Moderately Competent 

4 I can incorporate ethical issues into 

my decision-making processes 

successfully. 

2.76 0.70 Moderately Competent 

5 I can demonstrate social 

responsibility on a continual basis 

by actively participating in 

community involvement programs. 

2.75 0.71 Moderately Competent 

6 I can demonstrate a strong 

commitment to upholding 

professional standards in my 

conduct. 

2.75 0.71 Moderately Competent 

7 I can demonstrate a high level of 

integrity and honesty in my 

professional and social activities. 

2.97 0.70 Moderately Competent 

8 I can assess the possible societal 

influence of my decisions and 

behaviors on a regular basis. 

2.85 0.72 Moderately Competent 

9 I can participate in ethical problem-

solving while considering the 

welfare of every stakeholder. 

2.82 0.71 Moderately Competent 

10 I can actively explore ways to 

constructively contribute to my 

professional and social settings. 

2.84 0.70 Moderately Competent 

Aggregate 

Weighted Mean 

2.80  Moderately 

Competent 

 

Aggregate 

Standard 

Deviation 

 0.71   

 

 

S/N Indicators WM SD Verbal Description 

1 
I am able to manage my responsibilities and time effectively when 

working independently in a multi-disciplinary team. 
2.93 0.73 Moderately Competent 

2 
I enjoy contributing ideas and expertise in multi-disciplinary teams 

during discussions. 
2.85 0.80 Moderately Competent 

3 
I like hearing about the unique contributions that individuals share to the 

group. 
3.10 0.77 Moderately Competent 

4 
I am able to create different perspectives and knowledge from various 

disciplines to achieve team goals. 
2.84 0.78 Moderately Competent 

5 I am confident in my ability to resolve conflicts in a team setting. 2.87 0.76 Moderately Competent 

6 
I am flexible and adaptable to different roles and responsibilities in 

varied tasks. 
2.92 0.76 Moderately Competent 

7 
I am able to adjust my communication style to accommodate the 

different cultural backgrounds of my colleagues. 
2.94 0.75 Moderately Competent 

8 
I like to take initiatives to lead and participate in different teams to tackle 

complex problems. 
2.73 0.79 Moderately Competent 

9 
I am open to learning from team members with different cultural 

viewpoints and working methods. 
3.12 0.78 Moderately Competent 

10 
I collaborate with team members who have expertise in areas different 

from my own. 
3.06 0.74 Moderately Competent 

Aggregate Weighted Mean 2.94  
Moderately Competent 

Aggregate Standard Deviation  0.77 
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Table 9: Level of Work Readiness of the Respondents in Terms of Socio-Cultural Foundation  
S/N Indicators WM SD Verbal Description 

1 I display an eagerness to learn 

and share knowledge about 

historical events.  

2.95 0.78 Moderately Competent 

2 I can recognize cultural heritages.   2.76 0.73 Moderately Competent 

3 I can always demonstrate and 

identify cultural values and 

practices.  

2.76 0.68 Moderately Competent 

4 I can promote awareness about 

the cultural heritage 

2.88 0.74 Moderately Competent 

5 I can consistently engage in 

celebrating traditional and 

custom activities 

2.82 0.73 Moderately Competent 

6 I can pass down to younger 

generations the knowledge about 

a certain culture. 

2.93 0.78 Moderately Competent 

7 I can articulate clearly the 

significance of historical 

landmarks. 

2.73 0.76 Moderately Competent 

8 I can participate in the 

preservation of cultural artifacts.  

2.87 0.79 Moderately Competent 

9 I am adept at explaining how 

historical occurrences have 

affected modern-day Filipino 

culture 

2.77 0.76 Moderately Competent 

10 I can incorporate cultural 

elements into personal and 

professional endeavors. 

2.71 0.74 Moderately Competent 

Aggregate 

Weighted 

Mean 

2.82  Moderately 

Competent 

 

Aggregate 

Standard 

Deviation 

0.75    

 

 

Table 9 summarizes the respondents’ level of work 

readiness in terms of socio-cultural foundation. 

Weighted means range from 2.71 to 2.95, all falling 

within the Moderately Competent category. The 

highest ratings were observed in eagerness to 

learn and share historical knowledge (WM = 2.95) 

and passing cultural knowledge to younger 

generations (WM = 2.93). The lowest mean, on the 

other hand, was for including cultural elements in 

personal and professional activities (WM = 2.71). 

The overall weighted mean of 2.82 (SD = 0.75) 

shows that most people who answered the 

question are moderately proficient at cultural 

awareness, heritage appreciation, and using socio-

cultural understanding in different situations. 

Based on these findings, the respondents are 

moderately inclined toward cultural learning and 

sharing, but there is a need for improvement in 

applying cultural insights to enhance personal and 

professional practices. Academic institutions can 

address this gap by integrating culturally inclusive 

practices, such as promoting diverse cultural 

events, workshops, and interdisciplinary courses 

that emphasize cultural integration in a 

professional context. Academic institutions can 

foster a deeper understanding and application of 

socio-cultural dynamics by providing 

opportunities to participate in community 

extension programs and other community 

exposure. Through this foundation, students can 

navigate and thrive in increasingly globalized and 

multicultural work environments. This study 

provides insights into how socio-cultural 

competence can be effectively developed within 

educational settings. This research fosters cultural 

awareness, adaptability, and the ability to engage 

with diverse perspectives, which are essential 

components of modern education. The 

recommendation of this study focuses on 

embedding the students in real-world 

sociocultural practices, such as charitable projects 

and cultural immersion activities, significantly 

enhancing their readiness to function in varied 

professional environments (30). 
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Summary of the Level of Work 

Readiness of the Respondents 
This portion presented the summary of the level of 

work readiness of the respondents. 

Table 10 shows a summary of how ready each 

respondent is to work in each of the five 

competency areas. The professional (WM = 2.82), 

communication (WM = 2.64), interpersonal (WM = 

2.94), ethical (WM = 2.80), and socio-cultural (WM 

= 2.82) components all fall into the Moderately 

Competent category. Interpersonal foundation 

received the highest score (WM = 2.94), which 

means that people thought they were better at 

working together and building relationships. The 

communication foundation had the lowest mean 

(WM = 2.64), which means that it is an area that 

needs more development. The grand mean of 2.80 

shows that, in general, the people who answered 

show a moderate level of work readiness in all of 

the areas. 

Students are more ready for work when they can 

communicate eloquently, work well with others, 

and show empathy. These skills help people move 

into professional roles more easily by making them 

more flexible and better at solving problems in 

groups. These results indicate that enhancing 

interpersonal skills in college can improve 

students' readiness for dynamic work settings, 

equipping them to thrive in collaborative and 

customer-oriented positions (31). 

 

Table 10: Summary of the Level of Work Readiness of the Respondents 
Components WM SD Verbal Description 

Professional Foundation 2.82 0.69 Moderately Competent 

Communication Foundation 2.64 0.73 Moderately Competent 

Interpersonal Foundation 2.94 0.77 Moderately Competent 

Ethical Foundation 2.80 0.71 Moderately Competent 

Socio-cultural Foundation 2.82 0.75 Moderately Competent 

Grand Mean 2.80  Moderately Competent 

Grand Standard Deviation  0.73  
 

Table 11: Quality of Mindset of the Respondents in Terms of Fixed Mindset 
Indicators WM SD Verbal Description 

Item 1 2.60 0.75 Good 

Item 2 2.61 0.79 Good 

Item 3 2.67 0.82 Good 

Item 4 2.91 0.76 Good 

Aggregate Weighted Mean 2.70   Good 

Aggregate Standard Deviation  0.78  

Legend: 3.25-4.00-Excellent; 2.50-3.24-Good; 1.75-2.49-Poor; 1.00-1.74-Very Poor 

 

Summary Quality of Mindset of the 

respondents in terms of Fixed Mindset 
This part summarized the quality of mindset in 

terms of a fixed mindset. Table 11 shows how the 

respondents' fixed mindset affects their quality of 

mindset. The weighted means for all the indicators 

were between 2.60 and 2.91, which is in the good 

range. The highest score (WM = 2.91) suggests that 

people are more likely to agree with statements 

that reflect fixed beliefs. The other items also show 

that people tend to stick to fixed-mindset traits. 

The overall weighted mean of 2.70 (SD = 0.78) 

shows that most respondents have a good level of 

fixed mindset. This means that even though they 

don't strongly believe in rigid beliefs about their 

abilities, some fixed thinking is still there and could 

affect their motivation, persistence, and how they 

confront challenges. These results indicate that the 

respondents must confront their fixed mindset 

tendencies, as this mindset may hinder their 

adaptability, receptiveness to feedback, and 

resilience when confronted with challenges. It is 

important to help the respondents change their 

mindset to one of growth so that they can embrace 

lifelong learning, overcome challenges, and be 

more ready for work in a fast-paced and 

competitive work environment. Recent research 

suggests that rather than directly improving 

performance, growth-mindset therapies largely 

boost self-belief and effort management, which 

leads to academic benefits. In order for mindset 

changes to result in increased perseverance and 

workplace adaptability, interventions meant to 

improve work readiness should combine growth-

mindset messaging with practical techniques to 

boost students' self-efficacy and effort-regulation 

(32). 
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Summary Quality of Mindset of the 

Respondents in terms of Growth 

Mindset 
This portion presented the summary of the quality 

of mindset in terms of fixed mindset. Table 12 

shows how the people who answered the survey 

thought about having a growth mindset. All 

indicators had weighted means between 2.95 and 

3.17, which means they were always in the "Good" 

range. The highest score (WM = 3.17) means that 

most people agree that effort and learning can help 

people strengthen their skills. The overall 

weighted mean of 3.10 shows that most people 

have a positive attitude toward growth, which 

means they are open to improvement, persistence, 

and learning new skills. The results indicate that 

the respondents exhibit a favorable disposition 

towards a growth mindset, signifying a belief in the 

malleability of intelligence and personality traits. 

This way of thinking could make them more open 

to learning, better at dealing with problems, and 

more willing to take advantage of chances to grow 

personally and professionally. This kind of 

thinking is important for adjusting to the needs of 

work environments that are constantly changing 

and growing. 

 

Table 12: Quality of Mindset of the Respondents in Terms of Growth Mindset  
Indicators WM SD Verbal Description 

Item 1 3.14 0.61 Good 

Item 2 2.95 0.63 Good 

Item 3  3.13 0.63 Good 

Item 4  3.17 0.65 Good 

Aggregate Weighted Mean 3.10  Good 
 

This study underscores the growth mindset, 

illustrating that students with growth-oriented 

beliefs are more likely to view their intelligence 

and skills as capable of improvement, thus 

promoting perseverance. These students are also 

more likely to do things that help them in school, 

showing that they can adapt and bounce back (33). 

Summary of the Quality of Mindset of 

the Respondents 
This portion presented the summary of the quality 

of mindset of the Respondents Table 13 shows how 

the people who answered the questions rated their 

quality of mindset in both fixed and growth areas. 

Both parts are in the good range, but the growth 

mindset (WM = 3.10, SD = 0.63) was rated higher 

than the fixed mindset (WM = 2.70, SD = 0.78). This 

indicates that although respondents maintain 

certain fixed beliefs regarding personal traits and 

abilities, they exhibit a greater propensity for 

growth-oriented thinking. The grand mean of 2.90 

also shows that the overall quality of mindset is 

favorable, which means that people generally have 

a positive attitude toward learning, getting better, 

and the idea that skills can improve over time. The 

results show that the respondents' mindset of 

wanting to grow slightly is a positive sign that they 

are ready to work. This growth mindset will help 

the people flexible, strong, and willing to learn. 

 

Table 13: Summary of the Quality of Mindset of the Respondents 
Components  WM SD Verbal Description 

Fixed Mindset 2.70 0.78 Good 

Growth Mindset 3.10 0.63 Good 

Grand Mean 2.90  Good 

Grand Standard Deviation  0.71  
 

Furthermore, we need more educational strategies 

and programs to help people develop their growth 

mindset beliefs. Respondents could learn how to 

let go of their fixed mindset and fully embrace 

growth-oriented perspectives by going to 

workshops on resilience, problem-solving, and 

reflective practices. These types of support would 

better prepare individuals for continuous learning 

and advancement in their careers. This article 

discusses the connection between a growth 

mindset and improved academic performance, as 

well as various self-regulated learning strategies 

(34). Another study demonstrates that directional 

influence, even a mild or developing growth 

mindset, can enhance self-regulatory behavior that 

fosters the adaptability and resilience stemming 

from growth mindset principles (35). 
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Relationship between the Level of Work 

Readiness and the Mindset of the Respondents 

This portion presented the relationship between 

the level of work readiness and the mindset of the 

respondents. 

Table 14 shows how the respondents' work 

readiness is related to their mindset. This data 

employs Pearson correlation analysis to 

investigate the association between work 

readiness and mindset among the respondents. 

The analysis shows an r-value of 0.094, which 

means that there is a tiny positive relationship 

between the two variables. This means that 

readiness to work and having the right mindset are 

almost unconnected. The p-value is 0.092, which is 

higher than the level of significance (0.05) that was 

set for a two-tailed test. Consequently, the decision 

is to retain the null hypothesis (Ho), signifying no 

statistically significant correlation between work 

readiness and mindset among the respondents. 

Based on these results, there is no significant link 

between the respondents' levels of work readiness 

and their mindsets. This indicates that the 

observed minimal positive correlation is probably 

attributable to chance and does not substantiate a 

significant relationship between the two variables. 

 Combining the mindset with other factors, such as 

practical experience or formal training in job-

related skills, enhances its impact on career 

development. This finding indicates that mindset 

alone may not serve as a reliable predictor of work 

readiness; rather, it interacts with practical skill 

development to influence work readiness 

outcomes. These findings indicate that while 

mindset development is advantageous, enhancing 

work readiness may require direct experience and 

specialized training beyond mere shifts in mindset, 

supporting the conclusion that mindset does not 

significantly affect work readiness in this context. 

This research offers a more refined viewpoint by 

emphasizing the interactive influences of mindset 

and experiential learning. This difference brings 

attention to the value of context and the 

interaction of various factors in determining work 

readiness. 

 

Table 14: Test of the Relationship between the Level of Work Readiness and the Mindset of the 

Respondents 
Variables r-value Strength of 

Correlation 

p-value Decision Remarks 

Work Readiness 

and Mindset 

0.094 Negligible Positive 0.092 Do not reject   

Ho Not Significant     

*significant at p<0.05 (two-tailed) 
 

Resilience mediates the influence of growth 

mindset and emotional intelligence on the capacity 

to manage daily challenges; additionally, mindset 

contributes to favorable psychological outcomes, 

such as resilience and buoyancy, but does not 

independently serve as a strong predictor of 

applied or behavioral readiness outcomes (36, 37). 
 

Conclusion  
The study's results indicate that the respondents 

exhibited a more robust foundation in 

interpersonal skills, while their communication 

abilities necessitate further enhancement to 

improve their overall preparedness. In other areas, 

such as professional, ethical, and socio-cultural 

foundations, the people who answered showed a 

moderate level of work readiness. These findings 

indicate that respondents' preparedness for 

employment may be more significantly affected by 

external factors, including practical experiences, 

institutional support, familial background, and 

socio-economic conditions, rather than solely by 

intrinsic attributes such as mindset. 

 Moreover, the respondents demonstrated a 

balanced, albeit slightly growth-oriented, mindset, 

indicating a belief in their capacity for 

improvement and adaptability, although some 

exhibited fixed mindset tendencies. The data 

indicated that the respondents exhibited a 

moderately positive disposition towards a growth 

mindset; however, this did not significantly 

influence their preparedness for employment. A 

growth mindset is still an important part of 

personal growth, but it needs to be paired with 

structured skill development to help students 

grow in all areas. The analysis, however, found no 

statistically significant link between how ready the 

respondents were to work and how favorable their 

mindset. This underscores the necessity to 

investigate additional factors that may more 
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effectively elucidate disparities in student work 

readiness. This research elucidates the concept of 

work readiness by examining the impact of 

mindset quality on preparedness in 

underrepresented fourth-year university students, 

utilizing a validated self-report instrument to 

evaluate multidimensional competencies. 

 Lastly, schools should do more than just 

encourage a growth mindset. Students need 

programs that combine hands-on learning, 

mentorship, and skills-based training to provide 

them the skills and experiences they need to 

succeed in their chosen fields. These interventions 

can help fill in the gaps in readiness and get 

students ready for success in their future jobs. 

 Subsequent research ought to employ longitudinal 

methodologies and incorporate supplementary 

variables, including career aspirations, part-time 

employment experience, and internship 

involvement, to augment the understanding of 

factors influencing work readiness and mindset. 

Limitations  
This study concentrated on evaluating the work 

readiness and quality mindset of fourth-year 

students enrolled in diverse programs at a state 

university in Bohol, Philippines. The study was 

limited to these particular variables; therefore, the 

results should not be extrapolated to individual 

students or the entire university student body. 

The study acknowledges the inherent limitations 

of its cross-sectional and self-report methodology. 

Because the analyses are correlational, the results 

can't show how the variables are related to each 

other. Moreover, common-method variance may 

have affected the observed associations. When 

looking at the results, you should keep these limits 

in mind. 
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