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Abstract

The present study explores writing motivation among Islamic Education students by integrating the ABCs of Writing
Motivation framework with a supportive writing environment (SWE) model. Using a qualitative design with descriptive
content analysis, interviews were conducted with 11 undergraduate students from Universiti Malaysia Sarawak and
the data were analyzed thematically using QSR NVivo. The findings show that Feedback, Beliefs and Instructors were
the most influential motivational factors, shaping students’ confidence and their willingness to engage consistently in
writing activities. Goals and Appeal also played meaningful roles, particularly in relation to students’ faith-based values,
moral purpose and their desire to contribute to Islamic knowledge. Many participants perceived writing not merely as
an academic task but as a spiritual act that supports da’wah, deep reflection and ongoing personal development.
Components of SWE, including constructive feedback, appropriate use of technology and clear lecturer guidance,
further enhanced students’ motivation, clarity of expression and sense of achievement. These elements worked
together to create a positive atmosphere that encouraged students to write more confidently and purposefully. Overall,
the study highlights the importance of combining internal motivational drivers with supportive environmental
structures to promote academic excellence, spiritual growth and lifelong learning, offering practical implications for
educators and curriculum planners in Islamic Education.
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Introduction

Writing is a central academic skill that enables
students to articulate ideas with clarity, structure
and coherence. Unlike oral communication,
writing fosters reflection, critical thinking and
precision, which contribute to both academic
success and professional preparedness (1).
Strategies to improve writing proficiency include
regular writing practice, explicit instruction in the
writing process, development of foundational
writing skills and engagement in a supportive
writing community (2). Writing is also a social
practice, shaped by classroom environments that
influence students’ engagement and motivation
(3). Nurturing beliefs, fostering
authentic engagement, providing supportive
contexts and creating positive emotional learning
environments are essential for enhancing writing
motivation (4).

Motivation is a key driver of student engagement.
Highly motivated learners are more likely to

functional

participate actively in class discussions, complete
assignments and persist in challenging academic
tasks. They also demonstrate greater resilience
when encountering difficulties, highlighting
motivation as a critical factor in sustained learning
engagement (5, 6). Research distinguishes bet-
ween intrinsic and extrinsic motivation and
debates regarding their respective roles in
learning continue to attract scholarly attention (7,
8). Intrinsic motivation, driven by internal factors
such as curiosity, personal interest, enjoyment and
self-expression, is associated with deeper
engagement, creativity and more enduring
learning outcomes (9). In contrast, extrinsic
motivation, driven by external rewards or the
avoidance of negative consequences, has variable
effects depending on how incentives are struc-
tured (10). While intrinsic motivation is often
viewed as more conducive to meaningful learning,
well-designed extrinsic motivators can enhance
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short-term performance and may incrementally
foster intrinsic motivation when applied appropr
iately (11).

In the context of writing, motivation encompasses
both internal and external drives that encourage
students to engage in writing activities. Internal
factors include enjoyment, curiosity and personal
meaning, whereas external factors include grades,
feedback, recognition and instructional support
(12). Recent research has sought to conceptualize
and measure the multidimensional nature of
writing motivation. A synthesis of 56 studies
conducted between 1996 and 2020 in K5
classrooms identified nine motivational factors:
Appeal, Beliefs, Choice, Difficulty, Environment,
Feedback, Goals, Help and Instructor, derived from
students’ self-reports. These factors provide a
comprehensive framework for understanding
writing motivation and informing instructional
design and pedagogical interventions (13). This
framework can be operationalized by guiding
lecturers to intentionally address multiple
motivational factors in their instruction, for
example by offering choice in writing topics,
setting achievable goals, providing timely feedback
and maintaining supportive instructor-student
interactions.

While motivation is a powerful determinant of
writing engagement, external support also plays a
crucial role. Supportive elements such as
constructive feedback, instructional scaffolding
and conducive classroom environments sustain
motivation, reduce anxiety and enable students to
persist in writing tasks (14, 15). Institutions
should therefore prioritize the development of
supportive writing environments by allocating
time for feedback cycles, encouraging peer review
activities and ensuring access to appropriate
writing technologies. Motivation and support
operate complementarily: external support
reinforces internal motivation, while motivated
students are better positioned to utilize the
support provided effectively (16, 17). Consequentl
y, intrinsic and extrinsic motivation should not be
viewed as a simple dichotomy; rather, they interact
in complex ways to influence academic
engagement and achievement. A balanced
integration of intrinsic and extrinsic motivational
strategies fosters autonomy, competence and
relatedness, which underpin
engagement and success (18).

sustained
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Empirical research in Malaysia further under-
scores the importance of integrating internal and
external motivational dimensions. Studies
investigating academic writing motivation among
college and secondary school students report
varying levels of motivation, with technology
assisted writing shown to enhance attitudes and
engagement (19, 20). Other research has focused
on validating instruments for measuring self-
regulated writing self-efficacy (21), examining
tertiary students’ writing confidence (22) and
highlighting key motivational factors that support
writing, including learner autonomy, engagement
with technology-enhanced tools and instructional
guidance from lecturers (23). Collectively, these
findings indicate that although writing motivation
has received considerable attention in Malaysia,
challenges remain and external support,
particularly technological tools and lecturer
guidance, remains critical in sustaining students’
motivation to write.

External support is essential for facilitating writing
development. Peer feedback promotes revision
and improves writing quality (24, 25), while
lecturer provided feedback clarifies expectations,
guides writing processes and shapes motivation
and engagement (26). Evidence indicates that
second language writers value performance-based
praise over praise directed at personal attributes,
highlighting the need for carefully constructed
feedback as an external motivational support
mechanism (27). Technological tools further en-

hance  writing instruction;  meta-analyses
demonstrate  that technology integration
moderately improves writing quality, with

effectiveness influenced by tool type and writing
genre (28). In higher education, combining
qualified lecturer guidance with appropriate
technological support has been identified as
crucial for enhancing writing performance and
sustaining engagement (29).

Writing also holds central importance in Islamic
Education, where it serves to express religious
experiences, document beliefs and disseminate
da’'wah  (Islamic outreach). Beyond oral
communication, writing, particularly when
integrated with digital tools and social media,
extends the reach of Islamic teachings and
increases their contemporary relevance (30). It is
also regarded as a form of amal jariah (continuous
charity), where written knowledge continues to
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benefit others beyond the writer’s lifetime (31).
Writing for da’'wah requires sincerity (ikhlas),
perseverance and adherence to truth, making it
both an act of devotion and a social responsibility.
Modern platforms such as Facebook, Instagram
and blogs can serve as effective mediums for
da’wah, aligning religious purpose with technolo-
gical engagement (31). Developing strong writing
motivation among Islamic Education students is
therefore critical, as motivation has been shown to

support learning outcomes and sustained
engagement in religious education contexts (31,
32).

Guided by these considerations, the present study
adopts a conceptual framework informed by prior
research on writing motivation and supportive
learning environments, as shown in Figure 1. The
conceptual framework serves as an analytical lens
to explore motivational factors shaping students’
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writing engagement in an Islamic Education
context. Specifically, the study examines writing
motivation through the ABCs of Writing Motivation
framework, which
motivational drivers. While traditional ABCs of
motivation, Autonomy, Belonging and Compe-
tence, have been widely applied, the nine-factor
model comprising Appeal, Beliefs, Choice,
Difficulty, Environment, Feedback, Goals, Help and
Instructor offers a more comprehensive approach.
In addition, the study considers elements of SWE,
including feedback, technology and lecturer
guidance, which complement and
motivation. The integrated framework aims to
illuminate pathways for fostering engaged writing
communities in higher education, with outcomes
encompassing increased engagement, improved
quality of writing and sustained participation.

focuses on internal

sustain

Internal Motivational Drivers

(a) Appeal

External Motivational Drivers

N

(b) Beliefs

(c) Choice

(d) Difficulty

(e) Environment
(f) Feedback

(g) Goals

(h) Help

(i) Instructor

(a) Constructive Feedback
(b) Technology Use
(c) Lecturer Guidance

Outcomes

(a) Increased Engagement
(b) Quality of Writing
(c) Sustained Participation

Figure 1: Conceptual Framework of Writing Motivation

Methodology

This study employed a qualitative research design
using descriptive content analysis to explore
writing motivation among Islamic Education
students, guided by the ABCs of Writing Motivation
framework. Qualitative methods are particularly
appropriate for capturing rich, in-depth accounts
of participants’ perceptions, beliefs and meaning-
making processes, which are central to
understanding complex phenomena such as
motivation in educational contexts (33).
Increasingly, qualitative approaches are valued in
educational research for illuminating learners’
lived experiences and the contextual factors that
shape their engagement with academic challenges,
including writing tasks (34).
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Descriptive  content analysis enables the
systematic interpretation of text-based data to
identify patterns and themes that reflect both
internal drivers (e.g., mindset, values, perceptions)
and external drivers (e.g., instructional support,
learning environment) of writing motivation (35).
This approach is well suited to studies that aim to
examine how predefined conceptual dimensions
are manifested in participants’ experiences.

The participants were undergraduate students
enrolled in the Islamic Education programme at
Universiti Malaysia Sarawak (UNIMAS). This group
was selected because they are being prepared as
future educators and da’‘wah practitioners whose

professional roles require frequent and effective



Abdullah et al,

use of writing for academic, pedagogical and
religious communication. Writing proficiency is
therefore critical, as it underpins both academic
success and professional readiness in higher
education contexts (36).

Previous research indicates that stronger writing
self-efficacy and motivational beliefs are
significantly associated with improved writing
performance, underscoring the importance of
developing both motivational and skill-based
foundations among university learners (37).
Qualitative studies further suggest that students’
motivational orientations interact with contextual
factors to shape engagement in writing tasks (38),
while supportive teacher practices can enhance
confidence and persistence in writing (39).
Positive attitudes toward writing have also been
linked to greater writing competence, reinforcing
the need to integrate motivational considerations
into writing instruction, particularly for future
professionals (40).

A total of 11 participants (six females and five
males) took part in the study. Individual online
interviews were conducted in Malay language, in
accordance with participants’ language preferen-
ces. To ensure confidentiality, pseudonyms were
assigned and participants were identified as
Participant 1 to Participant 11. Data were collected
through online interviews conducted via the video-
conferencing platform Google Meet. As the
interviews were conducted remotely, there was no
specific physical sampling site. The study was
administered online by researchers based at the
Faculty of Education, Language and Communica-
tion, UNIMAS, Malaysia (approximate GPS
coordinates: 1.4669° N, 110.4332° E).

The sample size of 11 participants was considered
appropriate for this qualitative study based on the
principle of information power and thematic
saturation. Given the study’s narrow and clearly
defined aim, the use of a specific theoretical
framework (the ABCs of Writing Motivation) and
the relatively homogeneous participant group
(Islamic Education undergraduates within a single
institutional context), each interview yielded rich,
relevant and focused data. Previous methodolo-
gical scholarship suggests that smaller samples are
sufficient in qualitative studies when the research
question is specific, the participants share key
characteristics and the analysis is theory-driven
(41,42). Data collection and analysis were
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conducted iteratively and no substantively new
themes emerged in the later interviews, indicating
that adequate thematic saturation had been
achieved (43). Thus, the sample size was sufficient
to support a credible and in-depth exploration of
students’ writing motivation within this context.
Interview data were analyzed using deductive
thematic analysis supported by QSR NVivo
software. The analysis was explicitly guided by the
ABCs of Writing Motivation framework, which
provided a predefined conceptual structure for
examining students’ motivational experiences.
Deductive thematic analysis is appropriate when
research is informed by an existing framework and
seeks to explore how empirical data align with
established conceptual dimensions. This approach
enhances analytical consistency, theoretical
alignment and transparency in qualitative inquiry,
particularly in education research grounded in
motivational models (44-47). The use of
qualitative data analysis software further supports
systematic coding, auditability and methodologi-
cal rigor (33, 35). A four-step thematic analysis
procedure  was  employed. First, data
familiarization was undertaken by transcribing all
interview recordings verbatim and repeatedly
reading the transcripts to gain an overall
understanding of participants’ experiences. Initial
analytic memos were written to support
immersion in the data and to document early
reflections related to the conceptual framework
(48). Second, deductive coding was conducted
using the nine motivational dimensions of the
ABCs framework: Appeal, Beliefs, Choice,
Difficulty, Environment, Feedback, Goals, Help and
Instructor. Relevant text segments were identified
and coded in NVivo according to their conceptual
alignment with these predefined categories.
Coding decisions were guided by operational
definitions derived from the framework to ensure
consistency across transcripts (48). Third, theme
development involved examining patterns within
each ABCs category. Codes assigned to the same
dimension were reviewed and grouped to form
dominant themes that reflected recurring
motivational experiences across participants. This
process enabled a systematic interpretation of
how each motivational dimension manifested
within the Islamic Education writing context, as
illustrated in Table 1.
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Table 1: Dominant Themes of Writing Motivation Based on the ABCs Framework

Category Dominant Themes Identified Interpretation
Appeal Writing for da’'wah, social issues and authenticity Purposeful engagement sustains intrinsic
motivation
Beliefs Growth mindset, Islamic values of sincerity and Religious belief strengthens self-efficacy
perseverance
Choice Limited autonomy but creative genre preferences Need more freedom in task selection
Difficulty Lack of ideas, feedback and engagement Persistence through intrinsic and faith-based

Environment

Access barriers and community influences

motivation

Digital inequality impacts writing opportunities

Feedback Positive reinforcement enhances self-confidence Lecturers’ communication style is crucial

Goals Writing as service and advocacy Moral-driven goals strengthen long-term
motivation

Help Dependence on lecturers and peers for validation Mentorship acts as motivational support

Instructor Lecturer as a motivator and role model Supportive teaching nurtures writing identity

Fourth, theme refinement and validation were
conducted through iterative review of coded data
against the original transcripts to ensure
conceptual clarity, internal coherence and
alignment with the objectives.
Ambiguous or overlapping codes were clarified by
revisiting both the framework definitions and the
supporting data excerpts, thereby strengthening
analytical credibility (48).

research

Results

Table 2 presents the frequency of motivational
factors identified across the interview data based
on the ABCs of Writing Motivation framework. The
frequency count indicated the number of
participants who explicitly referenced each
motivational dimension during the interviews.
While the analysis was qualitative in nature,
frequency is used here to illustrate the relative
prominence of motivational factors rather than to
imply statistical significance.

The findings showed that Feedback was the most
frequently mentioned motivational factor,
referenced by all 11 participants, highlighting the
central role of praise, constructive comments and
lecturer responses in sustaining students’ writing
motivation. Beliefs, including self-efficacy,
sincerity (ikhlas) and perseverance, were
mentioned by 10 participants, indicating that
internal belief systems and faith-based values
strongly shaped students’ engagement with
writing. Similarly, the Instructor dimension was
frequently highlighted, with nine participants

emphasizing the lecturer’s role as a motivator,
guide and role model.

Moderate to high levels of influence were observed
for Goals and Appeal, each mentioned by eight
participants. These factors reflect students’
orientation toward writing as a form of da'wah,
moral responsibility and meaningful engagement
with authentic topics. Difficulty was reported by
seven participants, suggesting that challenges such
as writer’s block and lack of ideas were common
but were often managed through persistence and
motivational support.

Factors related to the Environment and Help were
mentioned by six participants each, indicating
moderate influence. These findings suggested that
access to resources, supportive spaces and
guidance from peers or lecturers contributed to
motivation but were not the primary drivers. In
contrast, Choice emerged as the least frequently
mentioned factor, cited by only four participants,
pointing to limited autonomy in writing tasks and
topic selection.

Overall, the frequency pattern presented in Table
2 supports the interpretation that writing
motivation among Islamic Education students is
predominantly feedback-driven, belief-centered
and instructor-supported, with motivational
strength reinforced by faith-based values and
opportunities for meaningful engagement. Table 2
complements the thematic findings by providing a
structured overview of how motivational
dimensions varied in prominence across partici-
pants.
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Table 2: Frequency of Motivational Factors Identified among Participants (P1-P11)

Vol 7 | Issue 2

Motivational Factor Description Frequency (No. of Level of
(ABCs Framework) Participants Mentioning) Influence
(N=11)

Feedback Importance of praise and constructive 11 Very High
comments to improve and sustain motivation.

Beliefs Positive self-perception, sincerity (ikhlas) and 10 Very High
perseverance in writing.

Instructor Role of lecturers as motivators, guides and 9 High
providers of encouragement.

Goals Writing as an act of da’'wah, education and 8 High
moral responsibility.

Appeal Interest in meaningful and authentic writing 8 High
topics (e.g., social or religious issues).

Difficulty Challenges faced (writer’s block, lack of ideas) 7 Moderate
and coping mechanisms.

Environment Access to writing resources and supportive 6 Moderate
spaces (physical or digital).

Help Guidance sought from lecturers, peers, or 6 Moderate
experts in writing.

Choice Opportunities for autonomy in topic selection 4 Low
and writing methods.

Appeal “If our intentions are sincere, whatever we do, we

The participants viewed writing as a meaningful
and engaging activity when it connected to real-
world and faith-based issues. Many found writing
appealing when it allowed them to express their
thoughts on da’'wah, social justice, or current
events. Writing became more than an academic
task; it was a way to influence others and
contribute to community awareness.

“I follow current issues and write based on those
issues to attract the interest of young people”.
(P1)

“We need to raise awareness about this issue
because many people insult the religion”. (P5)
Such responses indicate that the authenticity and
relevance of topics enhanced students’ intrinsic
motivation to write, transforming writing into a
purposeful form of advocacy.

Beliefs

Participants expressed strong self-beliefs
grounded in sincerity (ikhlas), perseverance and
self-improvement. Many considered criticism not
as discouragement but as guidance for growth.

“If 1 receive criticism, I feel motivated and seek
ways to improve”. (P1)

“I will accept all criticism and comments positively,
taking them as lessons.” (P3)

1265

will persevere”. (P2)

These perspectives growth
mindset, where writing is seen as both a personal
and spiritual journey toward continuous learning
and self-refinement.

Choice

While students’ autonomy was somewhat limited,
several participants expressed a preference for
creative freedom in selecting their writing topics
and genres. They felt more motivated when given
space to write in styles or formats that suited their
interests and intended audiences.

“I like to use religious comics because they can
attract different audiences”. (P3)

“I want to explore creative and academic writing to
spread da’'wah”. (P7)

These reflections suggest that when learners are
allowed to make choices in their writing, they
develop stronger ownership and enjoyment in the
process.

Difficulty

The participants described common challenges
such as limited ideas, writer's block and
insufficient feedback. Despite these obstacles, they
demonstrated persistence and creativity in finding
solutions.

demonstrate a
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“One of the challenges I face is a lack of ideas... |
visit various centers to find references”. (P6)

“The challenge I face is writer’s block, but I
overcome it by reading or watching short stories”.
(P10)

Their comments illustrate resilience and an
intrinsic determination to persist despite setbacks,

reflecting  self-discipline and  faith-driven
motivation.

Environment

The surrounding writing environment

significantly influenced participants’ motivation.
Access to technology, digital tools and supportive
spaces was viewed as essential for maintaining
engagement. Some participants noted disparities
between rural and urban settings, which affected
their writing opportunities.

“In a rural area, it may be difficult to use digital
tools, while urban areas make it easier”. (P4)
“Online writing communities help me feel more
confident and supported”. (P9)

These insights highlight how a conducive and
resource-rich environment can foster creativity
and sustain motivation through collaboration and
access to information.

Feedback

Feedback was identified as the most powerful
motivational driver. Constructive comments and
praise from lecturers encouraged students to
continue improving and instilled confidence in
their abilities.

“Praise makes me want to write again and again”.
(P1)

“Feedback and praise give me motivation to keep
writing”. (P10)

“Feedback motivates me to produce higher-quality
works”. (P6)

The students viewed feedback as a validation of
effort and a source of inspiration for self-
improvement. Supportive and timely feedback was
essential for maintaining motivation and writing
quality.

Goals

The participants frequently linked their
motivation to moral, spiritual and community-
oriented goals. Writing was perceived as a means
of da’'wah as a way to share Islamic teachings and
positively influence others.

“I write to attract youth to learn about Islam”. (P1)
“I write to spread da’'wah through academic
writing”. (P8)

Vol 7 | Issue 2

These goals give students a sense of higher
purpose, extending beyond academic require-
ments and aligning their writing with personal
identity and religious mission.

Help

The participants emphasized the importance of
guidance and mentorship in their writing journeys.
Many turned to their lecturers, peers, or subject-
matter experts for advice, validation and idea
development.

“I seek inspiration and ask experts for advice”. (P1)
“I often refer to my teachers before writing
anything”. (P5)

This pattern reflects a strong culture of mentorship
and collective learning, where guidance is viewed
as both a practical necessity and a form of moral
support.

Instructor

Lecturers were consistently recognized as key
motivators who shaped the students’ confidence
and writing attitudes. The participants appreciated
lecturers who combined technical advice with

emotional encouragement and constructive
feedback.

“Without lecturers, students may not progress”.
(P3)

“My lecturer checks in and supports what I do,
giving feedback kindly”. (P4)

Some also suggested that workshops and seminars
could further strengthen their writing skills and
engagement.

“Workshops and writing sessions would help us
improve”. (P7)

Overall, the instructors’ involvement emerged as a
decisive factor in fostering SWE, enhancing both
competence and motivation.

Discussion

This study examined writing motivation among
Islamic Education students using the ABCs of
Writing Motivation framework, which comprises
nine interrelated factors: Appeal, Beliefs, Choice,
Difficulty, Environment, Feedback, Goals, Help and
Instructor. The findings indicate that writing
motivation is shaped by the interaction between
students’ internal motivational drivers and the
support provided through SWE,
supporting prior research that views motivation
and contextual support as complementary rather
than separate influences (16, 17).

external
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Among the external influences, feedback,
technology and lecturer guidance emerged as the
most significant factors in enhancing and
sustaining students’ motivation to write. As
illustrated in Figure 2, the prominence of terms
such as feedback, teachers, praise and continue
highlights the importance of constructive feedback
and mentorship, consistent with studies showing
that feedback sustains engagement and reduces
writing related anxiety (14, 15, 26). The frequent
appearance of technology and applications
underscores the role of digital tools in supporting
engagement, revision and collaboration, in line
with evidence that technology integration
improves writing quality and motivation (28, 29).
Words such as seek, ask and improve further
reflect students’ proactive learning behaviors,
suggesting that motivation was reinforced through
accessible instructional support (12, 16).

Students were most engaged when writing tasks
were personally meaningful and socially relevant.
Topics related to da’'wah, moral values and
contemporary issues increased students’ interest
and made writing feel purposeful rather than
purely academic. This finding aligns with research
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emphasizing authentic engagement, functional
beliefs and supportive contexts as key contributors
to writing motivation (4). When lecturers designed
writing activities that incorporated real world
relevance and digital sharing platforms, students
perceived a stronger connection between their
writing and its social impact, consistent with views
of writing as a socially situated practice shaped by
learning environments (3).

Participants strong self-beliefs
rooted in Islamic values such as sincerity (ikhlas),
perseverance and humility. These beliefs streng-
thened resilience and sustained motivation. Writ-
ing self-efficacy has been identified as a strong
predictor of motivation and performance (13, 20)
and in this study, positive self-beliefs enabled
students to approach challenges as opportunities
for growth. Lecturer encouragement and cons-
tructive feedback further reinforced these beliefs,
consistent with findings that instructional support

demonstrated

enhances confidence and persistence in writing
(26). Digital tools that facilitate revision and
reflection also supported self-efficacy by making
progress visible, aligning with research on
technology supported writing environments (28).
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Figure 2: Word Cloud Displaying the Frequency of ABC

Although autonomy was limited, several students
expressed a desire for greater flexibility in
choosing writing topics, genres and audiences.
Choice supports autonomy and enhances intrinsic
motivation (17, 18). When lecturers provided
guided flexibility, such as allowing students to
select between academic essays and digital genres,
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s Writing Motivation Codes Generated from NVivo

students reported increased investment and
confidence. The use of technology in these tasks
supported creativity and self-expression, aligning
with prior research on technology assisted writing
in Malaysian contexts (19, 20).

Students reported experiencing common writing

challenges, including difficulty generating ideas
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and writer’s block. Despite these challenges, they
employed adaptive strategies such as seeking
references, consulting lecturers and revising
iteratively. Prior studies indicate that moderate
difficulty enhances engagement when paired with
clear guidance and feedback (14). Lecturer
mentorship played a key role in helping students
manage difficulty by scaffolding tasks and
providing reassurance, supporting findings that
instructional support transforms difficulty into
productive challenge rather than discouragement
(15).

The learning environment, particularly access to
technology, significantly influenced students’
writing motivation. Students with greater access to
digital resources reported higher engagement,
while limited access posed challenges for others.
This finding reinforces research highlighting the
influence of environmental factors on writing
engagement (3). Technology enhanced environme
nts expand opportunities for collaboration,
feedback and publication, thereby strengthening
motivation and writing quality (28). When
effectively integrated by lecturers, technology
functioned as a motivational scaffold supporting
autonomy, competence and relatedness, which are
key psychological needs associated with sustained
engagement (18).

Figure 3 further illustrates the strong interconnec
tion between feedback and instructor influence as
motivational factors. All participants referenced
feedback and most linked their motivation to
lecturer guidance, reflecting the close relationship
between these elements. Feedback emerged as the
most powerful motivator, particularly when it
validated effort and guided improvement,
consistent with evidence highlighting the
constructive  and

motivational value of
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performance-based feedback (26, 27). Delivered
through digital platforms, feedback became more
immediate and interactive, enhancing reflection
and revision. Instructors transformed feedback
into supportive dialogue, demonstrating the
integration of the ABCs of Writing Motivation
framework with principles of SWE (13, 14, 19).
Students’ writing goals were predominantly faith
oriented, reflecting a commitment to using writing
as a means of da’'wah and moral education. Goal
setting theory suggests that clear and personally
meaningful goals promote sustained engagement
and self-regulation (22). In this study, students’
goals linked academic achievement with spiritual
service, reinforcing writing as a purposeful and
enduring practice. encouragement
strengthened these while technology
extended students’ through digital
publication, consistent with discussions of writing
as amal jariah and contemporary da’'wah practice
(31, 32).

Participants also emphasized the importance of
lecturer support and peer collaboration. Help
seeking behavior is recognized as an adaptive
motivational strategy that enhances persistence
and learning (12). Lecturer guidance, particularly
when empathetic and personalized, strengthened
confidence and encouraged sustained writing
engagement. This mentorship extended beyond
technical instruction to include moral
encouragement, which is particularly salient in
Islamic Education contexts (30, 31). Technology
complemented this support by enabling
continuous communication through online
feedback and consultations, aligning with findings
on technology mediated instructional support (28,
29).

Lecturer
goals,
reach
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Finally, lecturers played a central role in shaping
students’ motivation and writing identity.
Participants viewed instructors as mentors who
combined pedagogical
integrity. This finding aligns with the Instructor

expertise with moral

component of the ABCs framework and research
emphasizing the influence of
supportive teaching practices (13, 16, 26). In
Islamic Education, the lecturer’s role carries

motivational

additional spiritual significance, reinforcing the
view of writing as both an intellectual and ethical
act,
motivation in Islamic learning contexts (30-32).

consistent with the holistic nature of

Conclusion

This study investigated the factors influencing
writing motivation among Islamic Education
students, guided by the ABCs of Writing Motivation
framework and the concept of a SWE. By
integrating internal motivational drivers, such as
Appeal, Beliefs and Goals, with external support
including feedback, technology and lecturer
guidance, the research provides a comprehensive

view of what fosters sustained writing engagement
in higher education.

The study identifies nine critical motivational
factors, with Feedback, Beliefs and Instructor
emerging as the most influential. These findings
highlight that students’ motivation is shaped not
only by personal and academic goals but also by
faith-based values and moral responsibility. The
research also demonstrates that writing
motivation is inseparable from the environment:
supportive structures amplify internal drivers,
enhancing competence, creativity and perseve-
rance. Together, the integrated framework shows
how motivation and environment intersect to
promote engaged,
writing.

While this study offers valuable insights, it has
certain limitations. The focus on Islamic Education
students may limit generalizability to other
disciplines or cultural contexts. Additionally, the
study primarily employed self-reported measures,
which may be influenced by social desirability or
personal bias. Future research could incorporate

reflective and purposeful
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observational data, longitudinal tracking, or cross-
cultural comparisons to strengthen validity and
applicability.

Building on these findings, future research should
explore strategies for enhancing SWE components,
such as personalized feedback, digital learning
tools and mentorship programs, to maximize
motivation. Investigating how faith-based and
moral values interact with motivational frame-
works in diverse educational contexts could
further illuminate ways to foster sustained
engagement. Moreover, longitudinal studies could
examine the long-term impact of integrated
motivational and environmental interventions on
students’ writing competence, resilience and
academic development.

In summary, this study wunderscores the
importance of combining internal motivation with
supportive environmental structures. By doing so,
educators can cultivate writing communities that
not only enhance skill and engagement but also
foster personal reflection, moral growth and
lifelong learning among students.
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